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ABSTRACT
The purpose of this research is to study the
relationship between parental guidance and children's
social competence in the nursery. The 150 children of 3
to 4 years of age were chosen for obervation from eight
nurseries in Shatin New Town and their mothers were
interviewed subsequently. In order to isolate factors
which might be extraneous, to the results of the study,
some factors- like-living area, family income, marital
status and the mother being major care taker of the
child- were controlled.
In the first part of the data collection, 150
children of 8 nurseries were observed three days in a
week. Child care workers counted the behaviours occurred
and rated them on the questionnaire which included 32
items measuring the children's social competence
behaviours in the nursery. The second part of the data
collection was solely done by the researcher who
interviewed the 150 mothers by the use of a close-ended
questionnaire which included 44 items measuring parental
guidance. Cronbach's Alpha Coefficient Test was used to
confirm the reliability of the measuring instruments and
the results were satisfactory. Their face validity was
also ensured.
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Concerning the data analysis, the Pearson Product-
moment Correlation Coefficient was employed to describe
the strength and direction of association betawen
parental guidance and children's social competence in
the nursery. Some variables were then controlled one at
a time to further compare the differential effect of
these variables on the relationship between parental
guidance and children's social competence. Moreover, the
correlation. between parental guidance and each area of
social competence behaviours as well as the group means
of social competence behaviours were also examined.
Lastly, a content analysis on the major problem areas in
parental guidance as indicated by the mothers was
performed.
Based on the findings, the hypothesis that there
is a positive correlation between parental guidance and
children's social competence is confirmed. It implies
that the more parental guidance, the higher the
children's social competence is in the nursery.
Moreover, the effects of parental guidance towards
preschool boys and girls were quite similar. However,
stronger effects were found in the group of the eldest
child among the three groups of children, namely, the
eldest, 1st born and later borns. it seemed that
mother's employment rather than education were of
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stronger effects in relation to parental guidance
towards the preschoolers. For mothers having a stronger
intention to participate in effective parental training
and having less help from the husbands, their guidance
showed greater influences on the children's social
competence. Strong correlations were found between
parental guidance and each of the four areas of
children's social competence behaviours at the nursery.
The group means of the overall and each area of the
social competence behaviours showed above average
scorings. The relationship of parent guidance and task-
related and environmental behaviours were stronger than
the others. However, the children were found weak in
interpersonal behaviours and the verbalization of
feelings. Meanwhile, they could manage the self-care
skills very well. As indicated by the mothers, there
were four major problem areas in child guidance, and the
problems were of handling children's task-related,
self-related, interpersonal and environmental
behaviours. On the whole, mothers seemed to be more
worried about the task areas rather than the emotional
aspects in guiding their young children.
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Implications of this study include the
implementation of effective parental training by the
Family Life Education Units, the need for staff training
programmes on effective parenting and the urge for more
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Over many years, people have been questioning about
how children's behaviours are influenced by their
parents. As reflected by Plato, the early years are
particularly important because habits and attitudes
formed at this time may affect many aspects of a child's
later life (Leeper, Skipper and Witherspoon, 1979,
P.86). Even at the preschool level, teachers who
directly work with children, state that very often the
mother is the important person to affect the
preschooler's social behaviour, since the mother has the
most frequent and direct contact with her children and
inevitably asserts great influence on the child,
especially in early years of socialization. Moreover, a
person will not live alone all through his life so his
competence to cope with people especially those around
him and his environment should be nurtured as early as
possible. Therefore, it is worthwhile to study the
parental guidance for preschool children in terms of
their competence to cope with people and the
environment.
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For children in Hong Kong, family is still the
basic unit for survival and socialization. Since the
sixties, the extended family has given way to nuclear
family which is found to be more adaptable to
industralization. According to a research on
industralization and family structure in Hong Kong by
Dr. F.M. WONG, about 2/3 of Hong Kong families
are nuclear in nature (Hong Kong International Year of
Children Commission, 1979, P.34). Within these small
nuclear families, the sole responsibility of
childrearing is often rested with the mother, who may
encounter stressful life circumstances without any help
from the relatives. This burden would be even greater in
the lower socio-economic group in view of their lower
educational level as well as the relatively lack of
resources in.coping with the various demands in child
rearing. As a result, their attitudes and behaviours in
childrearing would be affected.
In this research, Shatin New Town is chosen as the
area of study. In recent years, the Hong Kong Government
has launched large-scale housing programmes in new
towns, like Shatin, Tuen Mun and Tai Po. The population
of Shatin New Town has been increased from 109,000 in
1981 to 300,000 in March 1984 (Shatin District Board,
1984). It is anticipated that its population will grow
rapidly to 550,000 by the end of the 1980's.
3
Most families resettled in the new towns are young
nuclear ones which most likely comprise the husband, the
wife and one to four young children. Since these new
towns are of a distance away from older residential
areas, the families there usually cannot receive
immediate and constant assistance from relatives. Hence
the mother, bearing the sole responsibility of
childrearing, would be more susceptible to frustration
when she encounters problems in child guidance. A study
on Women's Life in Sha Kok, Shatin New Town, conducted
by the Community Work Team of the Social Work
Department, the Chinese University of Hong Kong 1984,
reflected that the mothers there did experience
difficulties in child guidance.
Since early childhood development affects many
aspects of a child's later life, it is important for
children to receive proper parental guidance during the
preschool age. Thus, it is worthwhile to conduct a
study in Shatin New Town before it becomes densely
populated and before the family problems, especially in
childrearing, become more acute. From the previous
study, there seems to be a need to help this group of
mothers in Shatin New Town in effective parenting. It is
hoped that the knowledge gained from this study will be
used to help parents to be more effective in their
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manners and methods of helping their children to be more
competent in coping with the everyday demands of
cooperative social life. It will also shed some light on
the family life education programme in the aspects of
child guidance methods and parent-child relationship.
Apart from Shatin New Town, these programmes may also be
applied to other new towns such as Tuen Mun and Tai Po.
The purpose of this research is to study parental
guidance and its relationship with children's level of
social competence in the preschool setting.
Some research questions are raised:
1) Does parental guidance significantly correlate
with the child's level of social competence?
2) Is there any sex difference in the relationship
between mothers' guidance and the preschool
children's social competence?
3) Is there any birth order difference in the
relationship between mothers' guidance and the
preschool children's social competence?
4) Will mothers' level of education influence the
relationship between their guidance and the
preschool children's social competence?
5) Will mothers' employment condition influence
the relationship between mothers' guidance and
the preschool children's social competence?
56) Will mothers' willingness to participate in
effective parental training influence the
relationship between mothers' guidance and the
preschool children's social competence?
7) Will fathers' sharing of child care work
influence the relationship between mothers'





Early social experiences play a dominant role in
determining the child's future social relationship and
the pattern of his/her behaviour towards others. Since
the young child's life is centered around home, it is
here that the foundations for later social
behaviour and attitudes are laid (Hurlock, 1979,P.75).
As Brooks (1981,PP.147-172) indicates, the infant is
introduced to the world and to what it means to be human
mainly by the quality of social experiences in the first
year of life. Warm, supportive relationships help the
infant to establish a sense of trust amongst other
people. Gradually, the baby starts mastering his/her
physical and verbal abilities and he/she eagerly sets
out to explore his/her world but still relies on the
secure emotional attachment to the mother. Parents can
stimulate growth by sharing the child's enthusiasm and
interest in what he or she is doing, facilitate
exploration and set reasonable limits. The child will
then learn to be more independent as well as conforming
to social rules at this stage.
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With increasing maturity, the child learns to
gain more control of his/her behaviour. Increasing
physical and verbal skills and knowledge of the world
enable the child to direct his/her activities more
effectively and at the same time, to assertively seek
information from parents. At this stage, parents could
make opportunities available for their children to learn
and socialize with their peers. Meanwhile, if possible,
another important thing is to stand back and let the
child to do things for himself/herself. Helpful
guidance, therefore, both by word and by modelling
approved behaviour, enables the child to channel his/her
energy and use it for optimal development (Brooks, 1981,
PP.175-202). The foundations for social behaviour are
laid during early childhood and whether the child will
become socially well adjusted or socially maladjusted
depends on his/her early experiences with the family and
then the outside world. In the following literature
review, the researcher would go through some theories on
child development and learning, followed by studies
concerning parental guidance, children's social
competence behaviours and the relationship between them.
8A. Child Development Theories
(i) Erikson's Stages of Personality Development
Erikson's psychosocial theory of human
development represents the most encompassing of
developmental theories. It views childhood in the
context of a whole life span. Erikson's' eight
stages of development theory is related to the
learning of developmental tasks that a child would
be going through each stage which comprises a
positive and a negative component. Adequate
learning of each task or overcoming of the crisis
is necessary if the child is to manage the next
stage satisfactorily and that personality
development continues throughout the whole life
cycle. The first three of Erikson's eight stages of
development that pertain to the present study are
listed below:
Trust Vs Mistrust
The degree to which a child comes to trust the
world, other people and himself/herself depends on
the quality of care he/she receives. When the care




Autonomy is built upon a child's new motor and
mental abilities. The child takes pride in these
accomplishments. If parents recognise and allow for
the child's need to do and try new things, he/she
develops a sense of autonomy. But if parents are
impatient and do things for him/her instead of what
he/she is capable of doing by himself/herself, they
reinforce a sense of shame and doubt.
Initiative Vs Guilt
Initiativeness directs the child to involve
himself/herself in more self-initiated activities
so that the child could explore more about his
world. Thus, children who are given freedom, will
have their initiation reinforced. If a child is
made to feel inferior because of this
initiativeness, he/she may develop a sense of
guilt.
In his theory, Erikson points out that
personality development continues throughout the
whole life cycle and successful handling of each
developmental task and overcoming of the crisis at
each stage is necessary for any child to develop
adequately. Therefore, the actual practice of child
rearing, the different needs of children at various
developmental stages should not be ignored.
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(ii) The Needs of a Child
According to Pringle (1980,PP.33-70), for
children's normal development, there are needs for
love and security, for new experiences, for praise
and recognition and for responsibility. These needs
have to be met from the very beginning of life and
continue to require fulfillment throughout
adulthood. Along the same line, it is held that
developmental needs come into play in a
hierarchical sequence, from basic need (for food
and water) to higher needs (for love).
The need for love is met by the child
experiencing from birth onwards a stable and loving
relationship with his/her parents, who themselves
enjoy a rewarding relationship with one another.
Through this relationship-- first with the mother,
then the father, and gradually an ever-widening
circle of other people-- the child comes to
realise his/her personal identity and worthiness. A
stable family relationship and consistent parental
expectation and discipline enhance a child's sense
of security which helps him/her to face the
constantly increasing demands. The sense of
security will help him/her later to understand and
cope with these demands in relation to school and
other social settings.
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New experiences are a prerequisite for mental
growth. They are essential to the mind's
development as food is for the body's. From birth
onwards, tasks appropriate to each particular stage
of growth are presented to the child, and their
mastery provides in turn the stepping stone towards
more difficult achievements. Competence brings its
own reward. Meanwhile, the mother's or other
adults' pleasure in the child's newly acquired
skill further reinforces his willingness to seek
new fields to conquer. Play can meet the need for
new experience: by enabling the child to learn
about the world he lives in and by providing a
means for learning about and resolving complex and
conflicting emotions, e.g. make-belief play
(Pringle, 1980, PP.42-46).
Encouragement and a reasonable level of
expectation are very essential in a child's
learning. An optimal level of expectation needs to
be geared to each individual's capacities at a
given point in time and stage of growth, at a level
where success is possible but not without effort.
Such incentives are necessary to help a child in
learning (Pringle, 1980, P.53).
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The need for responsibility is met by allowing
the child to gain personal independence, to start
with self-care skills. Parents should provide
opportunities for the child to make his own
decisions with a clear awareness of what would be
involved and with the responsibility to accept the
consequences afterwards.
The above-mentioned child developmental models
help us to achieve a basic understanding of
children's needs and conditions that would
facilitate their growth. But how does a child
learn? The learning theories are worthy to be
explored.
B. Theories Relating To Children's Learning
(i) Social Learning Theory
In the social learning framework, it is viewed
by theorists that the family is particularly
significant in the child's social and moral
development because it is the first and most potent
agent, deciding which social stimuli the child
would be exposed to and what he/she should be
taught. Piaget (1932) states that social learning
involves incredibly subtle and complex processes
for the child and that it occurs within a social
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nexus:- rewards and punishments mediated by human
agents and within attachment systems. Knight and
West (1975) also point out that when the family
fails in providing appropriate and consistent
socialization experiences, the child is
particularly vulnerable to the development of
conduct disorders (Margot and Renee, 1981).
Barrie Brown (1980) further explains that the
behaviour of the individual, whether troubled or
troublesome, socially adjusted or self-fulfilled,
is related in a systematic and predictable way to
the specific circumstances in which it occurs. All
children acquire an ever increasing repertoire of
skills as they grow in experience. These skills,
whether socially acceptable or unacceptable, are
maintained by their effects on the child's personal
and social world. The skills become established if
the effects are rewarding to the child. The social
learning theory offers an explanation as to why
some children are delinquent, deviant or
maladjusted, and others not. It is due to the
former's having only a limited repertoire of
skills, in particular social and self-control
skills, for coping with the everyday demands of
cooperative social life.
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(ii) Family Interaction Theory
A child's development is influenced by his
environment, especially in his relating to the
significant adults such as parents. Minuchin (1974)
thinks that parents have the responsibility to
understand children's developmental needs and to
explain the rules they impose with flexible and
rational authority. If parents are incapable to
nurture, guide, and control their children, the
latter's attitude and'behaviour would be affected.
Factors leading to the parental malfunctioning and
inconsistency may be due to marital discord,
unrealistic parental expectations and
dissatisfactory parent-child relationship. Thus, a
child's behaviour often can be explained by the
quality of his parental guidance.
C. Foreign Studies On Parental Guidance
According to some researchers on child
development, parental behaviour towards the child
during the early years is important since it will
affect the child's later part of life. Parents who
express warmth,. happiness, consideration and
respect in the daily handling of the children and
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who are gentle as well as able to respond to
children's needs with smiles and humor, help their
children to develop a positive approach to life,
The aim of parenting is to help children to develop
into independent, autonomous, responsible and self-
directed adults.
Concerning parental guidance, Saul Browr
(1978) describes the parents' main tasks as
establishing warm, nurturant emotional relationship
development of competence and individuality
(Brooks, 1981, PP-2-19).
According to Vera Hilderbrand (1980, P.4),
guidance means everything adults do and say, either
directly or indirectly to influence a child's
behaviour. Guidance also involves helping the child
learn to understand and follow rules for behaviour
required to develop in one's potential and be in
harmony with others (Hilderbrand, 1980, P.7). She
also suggests that guidance will be required-
often repeatedly- to teach social skills alongside
with the sharing and careful use of equipment.
Learnings children acquired at home will be both
applicable at school and in the community.
Moreover, the word discipline could be used in
place of guidance (Hilderbrand, 1980, P.19).
with children and providing opportunities for the
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By discipline we mean maintaining standards
for our behaviour, for controlling and directing
our impulses into satisfying and acceptable ways of
behaving. Discipline exerted from the environment
on the child may gradually be internalized if
parents' methods are good (Baker and Xenia, 1975,
P.203).
In more specific terms, good discipline,
according to Baker and Xenia (1975, P.210 and
PP.217-220), implies, that parents should: i) care
about the child, ii) have confidence in and respect
for themselves, iii) take the responsibility in
observing the children do what they are supposed to
do, iv) let children learn from experience, v) be
consistent in their doing and saying, vi) be firm
and follow through with what they say, vii) be
clear about what they expect, viii) leave the
matter behind when it is over without trying to rub
it in. Good discipline is important in every stage
of development, especially to young children. It is
discipline that enables the child to deal with
different situations and then understand her or
his own behaviour. Growing up into adulthood, they
then may be able to take responsibility for their
own discipline.
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Translating discipline to child guidance,
Hilderbrand (1980) suggests a few principles of
effective child guidance:
i) Establish and maintain a good relationship
with the child
ii) Satisfy the child's real needs
iii) Be reasonable and understanding
iv) Accept individual differences among children
v) Be consistent, objective and calm
vi) Be firm and clear with limits and rules
vii) Respect the child
viii) More reward and less punishment
Meanwhile, Hilderbrand also elaborates on the
guidance method in terms of using reward and
punishment. According to her, positive reinforcers
include material, activity, praise, eye contact or
body language. Negative reinforcers include
extinction, time out and response cost. In guiding
children, positive reinforcers can be used to
strengthen desirable behaviours and negative
reinforcers to reduce undesirable behaviours.
Hilderbrand also emphasizes that regardless of the
type of reinforcers being used, it should be made
known to the child why he is rewarded or punished.
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In addition, in order to change the child's
behaviours more effectively, the reinforcers should
be used immediately after the behaviours.
Regarding to the principles of parenting,
Ginott, Gordon, Dreikurs (1981) have the following
views. It is essential for parents to model the
behaviours they want their children to adopt. That
is, to trust and respect children, to be able to
translate love into beneficial parenting
techniques, to communicate feelings, to be specific
about the changes desired in children's behaviour,
to be open and honest with them, to avoid shame and
blame. These are all considered to be the building
blocks of parenthood. Effective parents spend time
and attention in observing and caring for their
children. Meanwhile, parents also learn about each
child's growth, development and individual
qualities and as they gain experience in setting
limits, they too, will grow and mature (Brooks,
1981, P-19).
Regarding to parental guidance, the above-
mentioned authors seem to share the ideas that it
refers to everything adults do and say, either
directly or indirectly influencing a child's
behaviour. Its aim is to help the child develop
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into an independent and responsible person. The
elements of effective parenting are:- good parent-
child relationship, firm and consistent discipline,
warm and reasonable manners.
D. Foreign Studies On Social Competence
As parents affect many aspects of a child's
behaviour, the social competence behaviour is of no
exception. The following literature help us to
understand more about children's behaviour on
social competence.
Edward Zigler (1972) defines social competence
as an individual's everyday effectiveness in
dealing with his environment.... his ability to
master appropriate formal concepts, to perform well
in school, to stay out of trouble with the law, and
to relate well to adults and other children
(Anderson and Messick, 1974, P.293).
In her review on the dimensions of social
competence, Sarason (1978) defines social
competence as possession of and ability to use
appropriate social skills. Regarding to acquisition
of these skills, there seems to be a common view
among psychologists that social competence skills
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are acquired by some combination of both the
developmental process and learning. In order to
assess a child's social competence at any given
developmental level, aside from personality
factors, the role of attention, information and
motivation also must be considered (Wine and Smye,
1981, P.100).
Following a symposium at the US Department of
Health, Education and Welfare Office of Child
Development attempting to define the meaning of
social competency in young children, Anderson and
Messick (1974) reported the results of the panel
discussion in the form of 29 statements which
represent facets of social competency among young
children and can be served as goals for early
intervention programme. According to them, the
statements are systematically theory guided,
although there is no single theoretical school of
thought to embrace the full range of competency.
Concepts are drawn from a number of different
theories including Piaget, Guilford, and Binet in
the cognitive-perceptual areas Sarason, Rogers,
and Bandura in the personal-social areas and Lewin,
Dewey, Kohlberg and Kagan in the areas of interface
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between cognition and personality. These 29
statements are as follows: 1) Differentiated self-
concept and consolidation of identity 2) Concept of
self as an initiating and controlling agent 3)
Habits of personal maintenance and care 4)
Realistic appraisal of self, accompanied by
feelings of personal worth 5) Differentiation of
feelings and appreciation of their manifestations
and implications 6) Sensitivity and understanding
in social relationships 7) Positive and
affectionate personal relationships 8) Role
perception and appreciation 9) Appropriate
regulation of antisocial behaviour 10) Morality and
prosocial tendencies 11) Curiosity and exploratory
behaviour 12) Control of attention 13) Perceptual
skills 14) Fine motor dexterity 15) Gross motor
skills 16) Perceptual-motor skills 17) Language
skills 18) Categorizing skills 19) Memory skills
20) Critical thinking skills 21) Creative thinking
skills 22) Problem-solving skills 23) Flexibility
in the application of information-processing
strategies 24) Quantitative and relational
concepts, understandings and skills 25) General
knowledge 26) Competence motivation 27) Facility in
the use of resources for learning and problem
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solving 28) Some positive attitudes towards
learning and school experiences and 29) Enjoyment
of humor, play and fantasy.
Among methods of assessing a child's social
competence, the scales designed in the Portage
Project (1975) and the one by Mary D. Sheridan
(1975) are the most widely used ones by both
researchers and educators working with preschool
children.
The Portage Project was started in 1969 by
Bluma S., Schearer M., Frohman A. and Hilliard J.
of the Bureau of Education for the Handicapped in
the United States as a curriculum designed to
impart developmental skills to children of 0-6
years of age. The content of the later published
Portage Guide (1973) includes the areas of infant
stimulation, socialization, language, self-help,
cognitive and motor behaviours. Appropriate
behaviours for each age level are clearly
delineated, for example, (0-1) reaches for familiar
persons, (1-2) actively explores his/her
environment, (2-3) cooperates with parental request
half of the time and (5-6) chooses own friends.
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specifically, appropriate social behaviours at
3-4 years of age are: singing and dancing to music
following rules greeting familiar adults without
reminder following rules in group games asking
permission to share use of toys saying thank you
and please without reminder half of the time
answering telephone, calling for adult or talking
to familiar person the ability to take turns
cooperating with adult requests most of the time
playing near and talking with other children when
working on own project.
In United Kingdom, a similar project was
undertaken by Mary Sheridan at the Department of
Health and Social Security in London. In 1960, she
reviewed studies by Gesell (1925-1938), Stutsman
(1931), Buhler (1935), Doll (1935), Cattel (1940)
and developed an initial listing of behaviours
appropriate for children under 2 years of age and
she employed Terman and Merrill's stuides (1961) to
develop the list for children over 2 years of age.
After a series of modification, the scale of the
Developmental Progress of Infant and Young Children
was published in 1975. This scale is designed for
children from 0-5. years. The content of the scale
includes posture and large movements vision and
fine movements hearing and speech and social
behaviour and play.
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In the area pertaining social competence,
behaviours appropriate for 3-4 years old children
as suggested by Sheridan are: eating with spoon
washing and drying hands pulling pants down and
up being affectionate and confiding liking to
help with adult's activities in house making
effort to keep his surroundings tidy enjoying
playing alone or with others understanding,
sharing of playthings brushing teeth needing
other children to play with and being alternately
cooperative and agressive with them as with adults
ability to undress and dress except for buttons,
laces and appreciating past, present, and future.
Unlike the above two scales which identify
physical, social as well as cognitive abilities of
young children in their living environment,
Stephens (1978) has published a social skills
curriculum specifically for the classroom setting.
It encompassess a greater age range. By observing
the learner's characteristics as a way of
identifying necessary soical skills, Stephens
largely adopts Erikson's psychosocial developmental
theory as his frame of reference in setting up the
curriculum. Stephens agrees with Erikson that early
social behaviours which develop through
relationship with parents or caretakers involve the
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infant's abilities to take, to give, and to get
others to care for his needs. Meanwhile, the young
child's ability to accept adult demands for
adjustment in various bodily functions and in his
freedom of movement is also important. Thus social
responses developed with early caretakers could be
expressed in widening circles i.e. siblings, peers
and other adults whilst behaviours involving
independence and initiative take on increasing
value. As a result,' any process of socialization,
early social behaviours are taught by parents and
caretakers through their responses and modelling
(Cartledge and Milburn, 1980, PP.8-9).
The Stephens skill listings were developed
through a social validation process. The inventory
was generated from classroom observation and
interviewing the teachers with a content analysis
of 13 problem behaviour checklists or behaviour
scales for elementary age children. This was later
submitted to many regular and special education
teachers to identify which behaviours they
considered most important for success in the school
environment (Millburn 1974). When used for
assessment purposes, this inventory was
demonstrated to have test-retest reliability of
0.89 (Feldstein 1975).
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As a task analysis model, the behaviours are
grouped into four major categories--
Environmental, Interpersonal, Self-related and
Task-related Behaviours-- these are further
divided into 30 subcategories and 136 specific
skills.
The following includes a listing of some of
the sub-category headings of the four major
categories. 1) Environmental Behaviours: care for
the environment, lunchroom behaviour and movement
around environment 2) Interpersonal Behaviours:
accepting authority, greeting others, helping
others and distinquishing and treasuring properties
of self and others 3) Self-related Behaviours:
accepting consequences, expressing feelings,
responsible behaviour and self-care 4) Task-
related Behaviours: asking and answering questions,
attending behaviour, completing tasks, following
directions, independent work and on-task behaviour
(Cartledge and Milburn, 1980, PP.16-18).
The above-mentioned authors seem to view
social competence as possession of and ability to
use appropriate social skills which are acquired by
some combination. of the developmental process and
learning. Moreover, maturity demands are considered
very important when assessing a child's
accomplishment of social competence skills. As
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suggested by the preceeding authors, scales of
social competence can be identified as the
physical, social and cognitive abilities of young
children in their living environment. It is also
suggested that four major categories of social
competence behaviours can be used for assessment
purposes in the school setting, namely, the
environmental, interpersonal, self-related and
task-related behaviours.
E. Foreign Studies On The Relationship Between
Parental Guidance And Children's Social Competence
The way parents interact and guide their
children seems to bear a strong relationship with
the behaviour of the children. Aiming to identify
child rearing practices in association with
dimensions of competent nursery school behaviours
for boys and girls, Baumrind (1967) undertakes two
studies. The first study attempts to identify
whether children who are assertive and affiliative
those who are withdrawn and distrustful and those
who have little self-control and tend to retreat
from novel experiences are reared by parents in
different situations. After 110 normal preschool
children who clearly manifest one of these patterns
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of behaviours are repeatedly observed and parents
interviewed, it is found that parents of the most
assertive, self-reliant, and self-controlled
children are controlling, demanding, communicative
and loving parents of the unhappy and
disaffiliated group are relatively controlling and
detached and parents of the least self-reliant
and self-controlled group of children are
noncontrolling, nondemanding and relatively warm.
In the second study, Baumrind and Black (1967)
examine empirically in an unselected group, the
relations among parental behaviours, parental
attitudes and children's behaviours. After
observing 103 preschool children in nursery and
undertaking structured interviews with their
parents, the findings suggest that parental
practices which are intellectually stimulating and
to some extent tension-producing (socialization and
maturity demands, punitiveness, firmness in
disciplinary matters) are associated with various
aspects of competence in the young child. Overall,
techniques which foster self-reliance, whether by
placing demands upon the child for self-control and
high-level performance or by encouraging
independent action and decision-making, could
facilitate responsible and independent behaviour of
children.
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Among developmental psychologists, there is a
general acceptance of the notion that parental firm
control, when coupled with warmth, promotes
effective socialization- the development of social
responsibilities, self-control, independence and
high esteem in children (Mussen, Conger and Kagan.,
1974 and Maccoby, 1980).
In discussing the direction of effect in
socialization, Hoffman (1975) points out that
parental choice of disciplinary strategy is the
antecedent rather than the consequence of the
child's behaviour. Parents' greater power to
intervene in the child's behaviour and to elicit
compliance makes it more likely that they will have
success in carrying out their intentions with
respect to their children. Parents' individual
socialization practices bear a relationship with
their children's subsequent personality development
(Grusec and Kuczynski, 1980).
Patterns and correlates of competence-related
behaviour in preschool girls are examined in Baruch
and Barnett's study (1981) of 101 girls between 4
to 5 years old. Observation of the girls are based
on a measure of competence (63 items) which
includes 6 areas of behaviours: a) Affiliative
behaviour with adults b) Behaviour with adults as
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authority figures c) Affiliative behaviour with
peers d) Dominance-related behaviour with peers e)
Task-related behaviour and f) Hostility. A wide
variety of parental and preschool variables are
investigated as potential factors affecting these
girls' competence. The seven variables of maternal
childrearing behaviour found to be significantly
related with children's competence behaviour in
school are: maturity demands, firm enforcement,
control, reactions to-dependent behaviour, pressure
for self-reliance, responsiveness to child's
feelings and use of reasoning. In the same study,
Baruch and Barnett find that the following
correlations are significant: a) mothers high on
use of reasoning had daughters high on adult
orientation, b) mothers high on firm enforcement
had daughters high on cooperation-helpfulness, c)
mothers high on control had daughters high on task
orientation.
From the above-mentioned studies regarding to
the relationship between parental guidance and
children's social competence, there is a common
finding that various patterns of parental guidance
are likely to correlate with children's level of




Concerning the parental guidance on children's
social competence, there are fewer related
references found in the local context, yet some
studies are worth mentioning as a base to know more
about disciplining practices in families in Hong
Kong.
Elaine Field and Flora Baber (1973) complete
a longitudinal study on 782 Hong Kong children from
birth to age 5, focusing on infant feeding,
physical health and growth, child care practices,
intellectual performance, coordination, psychomotor
and personal-social development. The babies are
examined soon after birth and thereafter at one to
two monthly intevals in the first year with the
interval gradually being extended to six monthly
intervals in the fourth year. Concerning their
psychomotor, coordination, personal-social and
language development, it is found that Chinese
subjects are cooperative until they are about 8 to
9 months when they become less interested, shy,
irritable, often refusing to perform the tests
given. By two years of age, cooperation is
improving and by three most children seem to enjoy
the tests in the study and perform quite well.
,However, excessive shyness towards strangers is
noticed in some children.
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A study by the Hong Kong Young Women Christian
Association and Shue Yan College (1981) on three
groups of working mothers with preschool age
children identifies the various child guidance
techniques. Findings are as follow: the
professional group emphasizes a more rational and
educational approach with their children and
mothers in this group use more verbal praises and
reasoning, whereas the clerical and manual groups
use material reward and physical punishment more
readily and respectively. Differences in child
guidance techniques are clearly observed among
these three groups of working mothers.
A study by D. CHAN (1981) on family life in
Hong Kong as part of the review on the Social
Welfare Department's Family Life Education
Programme reveal that most of the 1,200 parents
sampled pay greater attention to the physical needs
of their children at the expense of their
psychosocial needs. The mothers rely on scolding
and spanking as a form of discipline. They do not
see the importance of parental support and concern
in fostering the child's self-confidence and self-
respect.
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A study by M.C. LAM (1982) on the changing
patterns of childrearing in low-income families,
based on interviews with 200 mothers in Lam Tin
Housing Estate reports that in the area of
developing self-care skills, parents try hard to
train the children to eat properly since they are
concerned with their children getting necessary
nutriment as well as learning good table manners.
Meanwhile, mothers are not very anxious about
toilet training and allow children to develop
toilet habits naturally. In the area of socializing
and discipling the children, the former
restricting, rigid and authoritarian methods which
were considered common among poor families are
replaced by more liberal approaches. Parents have
more patience in reasoning with their young
children. Gradually, physical and inconsistent
disciplines have given way to the use of reasoning.
A recent study by the Boys' and Girls' Clubs
Association of Hong Kong (1983) on 790 mothers of 6
to 14-year-old children reports that over half of
the sample resort to the use of punishment when
children misbehave and about one third turn to
positive inducements such as reasoning, persuasion
and explanation. A majority of the sample (62.1%)
consider their strategies effective whilst 22.1%
find their strategies effective only at times.
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Since not all of the studies reviewed would be
applicable to understanding child development in
the local culture, only relevant and appropriate
theories and models are drawn as the theoretical
framework of this study.
G.
Theoretical Framework Of The Present Study
From what has been discussed, it is seen that
a child's development is influenced by the
parents. Parental guidance generally refers to
everything parents do and say, either directly or
indirectly to influence a child's behaviour. Social
competence is defined as possession of the ability
to use appropriate social skills. Both the Social
Learning Theory and the Family Interaction Theory
would provide background information relating to
children's learning. In most studies on children's
social competence, researchers focus mostly on
preschool children because they are considered to
start to accomplish most of the fundamental social
skills which in turn become readily apparent in
their behaviour. Moreover, most of the studies are
done in school setting and the child's competence
is examined in relation to parents' methods and
attitudes in parental guidance.
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Following Baumrind and Black (1967), Barker
and Xenia (1975), Hilderbrand (1980), Baruch and
Barnett (1981), Ginott, Gordon and Dreikurs (1981),
parental guidance is conceptualized as parents'
being firm, controlling, showing warmth and being
reasonable with their children. This
conceptualization has the advantage of synthysizing
the various approaches being adopted in the studies
mentioned earlier and therefore being more
comprehensive.
The task analysis model suggested by Stephens
(1978) is adopted for the research as it is
considered to be concise, complete and of high
reliability value. Therefore, the preschoolers'
behvaiours in this study are grouped into 4 main
categories- Environmental, Interpersonal, Self-
related and.Task related Behaviours. As different
levels of maturity demands are placed on children
of different age, this factor is of central
importance in assessing a child's level of social
competence. Therefore, the scales designed by
Portage Guide (1975) and Sheridan (1975) would be
used as reference in constructing the questionnaire




A. Hypothesis And Definitions
Hypothesis
There is one major hypothesis in this study.
With parental guidance as the independent
variable, and children's level of social competence
as the dependent variable, it is hypothesised that
there is a positive relationship between these two
variables.
Conceptual Definition of Variables
Parental Guidance
This refers to a synthesis of different
researchers' definitions of the term (Baumrind and
Black 1967 Baker and Xenia 1975 Hilderbrand 1980
Baruch and Barnett 1981 Ginott, Gordon and
Dreikurs 1981). In this study, everything the
mother does and says in a firm, controlling, warm
and reasonable way with an intention to help the
child learn the rules for socially accepted
behaviours will be considered as parental guidance.
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Social Competence
As suggested by Zigler (1972), Anderson and
Messick (1974) and Stephens (1978), social
competence here is conceptualized as the child's
ability to interact with others in a given social
context in specific ways that are societally
acceptable or valued.
Operational Definition of Variables
Parent- Parents here refer to those mothers who
are the primary caretakers of children from 3 to 4
years old studying in the nurseries participating
in this study in Shatin areas (Lek Yuen, Wo Che,
Sha Kok, Sun Tin Wai, Lung Hang, Jat Min and Tai
Wai).
Children- This refers to those boys and girls 3 to
4 years old, living with their parents and studying
in the government aided nurseries participating in
this study in Shatin areas (Lek Yuen, Wo Che, Sha
Kok, Sun Tin Wai, Lung Hang, Jat Min, and Tai Wai).
In this study, parental guidance is





1. Use clear directions in rule enforcement
2. Make clear of the limitations
3. Be firm in rule enforcement
4. Requiring child to ask for permission for using
certain things
5. To be consistant in their guidance method
Controlling refers to:
6. Tell the child you are displeased when he/she
misbehaves
7. Use reasoning instead of physical punishment
when the child misbehaves
8. Explain the consequences of behaviour to the
child after punishment
9. Warn the child before punishment
10. Take reasoning as the most effective guidance
technique
11. Take physical punishment as the last resort
12. Praise the child verbally when he/she is good
13. Reward the child by material thing when he/she
is good
14. Reward the child by an activity when he/she is
good
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15. Use physical touching most frequently when
he/she is good
16. Take physical touching as the most effective
reward
17. Teach the child repeatedly when he/she fails
in a task
18. Teach the child immediately when he/she fails
in a task
Warmth refers to:
19. Spend some time to talk/play with the child
everyday
20. Touch and kiss the child to show affection
21. Teach the child in a warm tone
22. Listen to the child patiently
23. Remember the child's birthday and give a
little present to him/her
24. Know some of his/her classmates' or friends'
names
25. Notice the child's happy and unhappy moods
26. Comfort the child if he/she is unhappy and
cries
27. Be able to forgive and comfort the child after
punishing him/her




29. Believe that the child has the ability to
improve
30. Recognize the child's uniqueness and not to
compare him/her with other children
31. Encourage the child to do the task by
himself/herself
32. Encourage the child to attempt new things
33. Let the child have his/her own choice (e.g.
toys or clothing)'
34. Allow the child to have something for his/her
own (e.g. a place to put the clothes or toys)
35. Allow the child chances to practise the skills
(e.g. self-care)
36. Encourage the child to care for his/her things
(e.g. toys, his/her own thing)
37. Ask the child's help in household chores
appropriate to his/her ability
38. Encourage the child to greet people (e.g. good
morning, good-bye, thank you)
39. Encourage the child to apologise when he/shE
does something wrong
40. Use explanation and physical guidance whet
teaching the child a task
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41. Take explanation and physical guidance as the
most effective guidance tool
42. Teach the child a kind of skill one at a time
43. Encourage the child to ask questions
44. Teach the child a skill repeatedly until he/she
masters it
Social Competence
In this study, the children's social
competence in the nursery is operationalized by the
four main areas of behaviour as introduced by
Stephens, (1978) (Cartledge and Milburn, 1980,
PP.13-18):
Environmental Behaviours
(Care for the Environment)
1. Takes care of school property (toys, story
books).
2. Puts things back in its place after use.
3. Puts back the chair when leaving the seat.
4. Keeps the activity room clean (not to dirty
the desk/chair and floor).





6. Affectionate to adults- physically.
7. Greets adults.
8. Cooperative in school activities/routines.
(Behaviour with Peers)
9. Greets peers.
10. Willingness to share things with others.
11. Willingness to work/play with others.
(Property: Own and Others)
12. Recognises and takes care of personal
belongings.




14. Willing to indicate sorry.
(Expressing Oneself)
15. Verbalizes love, happy.
16. Verbalizes sad, mad.
(Self Care)
17. Eats without the help of others.
18. Does not spill food while eating.
19. Takes afternoon nap without the company of the
teacher.
20. Washes hands by oneself.
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21. Goes to toilet by oneself.
22. Undresses/dresses oneself (e.g. trousers).
23. Puts on/takes off one's shoes.
Task-related Behaviours
(On-task Behaviour)
24. Attends to an activity.
25. Follows directions.
26. Answers simple questions.
27. Asks simple questions.
28. Works independently for 10 to 15 minutes.
29. Willingness to attempt new things.
30. Attempts things within one's ability.
31. Performs the task ahead of others.
32. Completes the task as required.
B. Design And Method
This study aims at exploring the relationship
between parental guidance and children's social
competence in the preschool setting. The sample
selection process includes two phases. The children
in the nursery are identified first and then their
mothers interviewed.
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Some factors will be controlled:
1. Family Income
It is important to get the families with
comparable household income so that their
living standard, living condition, socio-
economic status would not vary a lot.
2. Parents Living with Children
The mothers selected should be living
with children and playing the primary care-
taker role so' that it ensures that the
children under study are to a large extent
socialized by the mother.
Children's Age Range3.
Children in day nursery setting, aged
from 3 to 4 would be selected for study
because they are considered to start to
accomplish most of the basic social skills and
yet are'still under their mothers' guidance.
The children's behaviour would be observed in
the school environment.
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C. Selecting A Locale For Survey
Shatin is chosen as the locale for study as it
is very suitable as explained earlier in this
thesis. There are several housing estates in Shatin
with a history of less than ten years, e.g. Lek
Yuen, Wo Che, Sha Kok and Lung Hang. Nuclear
families and families with young children are very
common in these new estate areas. The sole
responsibility of childrearing-is very often rested
with the mother living in the new towns, who would
encounter many of stressful life events without
help from relatives. It is worthwhile to study and
to help this group of mothers in Shatin New Town.
Besides, the socio-economic background of residents
from estates of the same area would be rather
homogeneous. Moreover, owing to limited time and
resources, it is considered to be practical and
manageable for the researcher to conduct this





Since this study aims at studying the
relationship between parental guidance and social
competence of children in the pre-school setting,
3 to 4 year old children were selected from
government aided nurseries in the housing estates
in Shatin. Nurseries rather than kindergartens were
sampled because the worker child ratio is 1:14 in
the nurseries whereas the teacher child ratio is
1:20 or more in kindergartens. Child care workers
in nurseries would therefore be able to carry out
the observation of children subjects more
intensively. Moreover, since the school fees are
standardized among all aided nurseries but not in
private ones, only aided nurseries in the housing
estates in Shatin, were included in this study.
These nurseries are geared more specifically to the
needs of the lower income families.
At the August 1985 Meeting of the Coordinating
Committee on Child Care Service in Shatin, the
purpose of this study was introduced. The nursery
supervisors gained some preliminary knowledge of
the study before they were later individually
approached to discuss further details of the study.
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Letters were sent in October 1985 to invite all of
the ten aided nurseries to participate in this
study. Eventually eight of them consented. They
were:
1. Caritas Day Nursery- Shatin
2. Po Leung Kuk Lek Yuen Nursery
3. The Salvation Army Wo Che Nursery'
4. The Salvation Army Jat Min Chuen Nursery
5. Sheng Kung Hui Shatin Day Nursery
6. Christian and Missionary Alliance Shatin Child
Care Centre
7. Y.W.C.A. Lung Hang Nursery
8. H.K.S.P.C. Hop Sum Nursery
There were a total of 221 children of 3-4
years of age in the eight nurseries. The nursery
supervisors were asked to select allthose children
of the said age group who were living with their
mothers and living in the housing estates in Shatin
or having a monthly family income below
HK$7,000. This income amount was adopted as
criterion because it was stated by the
Housing Department on 1.1.1985 that the amount of
HK$7,000 was the maximum point of the monthly
family income for the household to apply for the
public housing estates in Hong Kong. After the
selection, the nursery supervisors notified
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parents of the children in the study and sought
their consent before starting with the child
observation. The final sample size dropped to 155
due to the fact that some children did not fit in
the set criteria some parents rejected the
invitation and the HKSPC Hop Sum Nursery, a new
centre, could only provide eight children for
observation because of the heavy workload during
this initial period of the school year.
The eight children was selected by random sampling
out of the fifteen childen in the H. K. S. P. C. Hop
Sum Nursery. Nevertheless, the sample of 155 which
was observed could be considered to be
representative of the majority of children of this
age range studying in the aided nurseries in the
Shatin New Town.
Concerning the child observation, Po Leung Kuk
Lek Yuen Nursery and YWCA Lung Hang Nursery allowed
their children to be observed only if it was done
by outside observers since their staff had had
heavy commitment already arranged around those
months. The other six nurseries agreed to do the
child observation by their child care workers. All
observations were. completed within the period of
November to December 1985.
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A distribution of cases are listed as below:









2. The S.A. Wo Che 30 14
Nursery
3. P. L. K. Lek Yuen 19 15
Nursery
4. The S.A. Jat Min 35 21
Chuen Nursery
5. H.K.S.P.C. Hop 15 8
Sum Nursery
6. Y.W.C.A. Lung 35 35
Hanq Nursery
7. S.K.H. Shatin 27 24
Dav Nursery




The mothers of the 155 children being observed
were interviewed accordingly. The response rate was
very high and 150 of these mothers were
interviewed.
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E. Instruments for Measurement
The variables posed in the hypothesis are
children's social competence and parental guidance.
To measure these variables, the following indexes
are constructed:
Children's Social Competence Index
Since there was no established scale of social
competence to be used in school setting in Hong
Kong, an index measuring this concept was developed
on an exploratory basis. Reference was drawn from
the task analysis model developed by Stephens
(1978).
There were 32 items in the Questionnaire on
Children's Social Competence in the Nursery (Please
refer to Appendix I) in which 5 items measured
enviornmental behaviours (Question No. 1 to 5
refers), 8 items measured interpersonal behaviours
(Question No. 6 to 13 refers), 10 items measured
self-related behaviours (Question No. 14 to 23
refers) and 9 items measured task-related
behaviours (Question No. 24 to 32 refers). Each
item was rated on a 4-point summated scale ranging
from frequently- over 17 times (4), sometimes- 9-
16 times (3), seldom- 1-8 times (2) to never- 0
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times (1). Each child was observed three days in a
week, i.e. Monday, Wednesday and Thursday during
which his/her pieces of set behaviours were counted
and rated. A high score indicated a high level of
social competence in the nursery.
Parental Guidance Index
Since there was no established index of
parental guidance in Hong Kong, the index of this
study was developed on an exploratory basis.
References were drawn from the following scales or
inventories: the areas of socialization practices
(Baumrind and Black 1967), the ways of giving
direct guidance (Hilderbrand, 1980) and the seven
inventories of Maternal Child-rearing Behaviour
(Baruch and Barnett 1981). Among the four scales,
the items of firmness. control , warmth and
reasonableness from the scales of Baumrind and
Black (1967) and Baruch and Barnett (1981) appeared
to be fairly safe choices for measuring parental
guidance as they were found to be significantly
correlated with preschool children's social
competence in the foreign countries. Yet it must be
bear in mind that it was adopted for the first time
in Hong Kong.
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There were 44 items in the Questionnaire on
Parental Guidance (Please refer to Appendix III) in
which 5 items measured firmness (Question 1 to 5
refers), 13 items measured controlling (Question
No. 6 to 18 refers), 10 items measured warmth
(Question No. 19 to 28 refers) and 16 items
measured reasonableness (Question No. 29 to 44
refers). Each item was rated on a 5-point summated
scale ranging from very frequently (5), frequently
(4), sometimes (3), seldom (2) to never (1). A high
score indicated a higher level of parental
guidance.
Reliability and Validity of the Indexes
Reliabilit: The Social Competence Index
The data was tested after
collection. The Alpha Coefficient for
the Social Competence Index was 0.92
(N=150) and with the sub-index was
0.83 for the Environmental Behaviours,
0.83 for the Interpersonal Behaviours,
0.59 for the Self-related Behaviours
and 0.86 for the Task-realted
Behaviours, indicating a high level of
internal consistency among the 32
items. Originally, the Alpha
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Coefficient for the sub-index of Self-
related Behaviours was 0.56. After the
researcher dropped some items (No. 14,
15, 16) related to children's verbal
ability and perception of feelings and
the figure was pooled up to 0.59.
The Parental Guidance Index
The Alpha Coefficient for the
Parental Guidance Index was 0.91
(N=150). Calculated separately for
each sub-category, the Alpha
Coefficient for Firmness was 0.72,
Controlling was 0.68, for, Warmth
was 0.72 and for Reasonableness was
0.79. They indicated a relatively high
level of internal consistency among
the 44 items.
Validity: The Social Competence Index
The Social Competence Index used in
this study was developed on an
exploratory basis with reference to
Stephen's inventory (1978). In order to
represent the children's (3-4 years old)
social competence behaviour in Hong Kong,
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the opinions of experts in the child care
field and nursery staff were sought fron
July to September 1985 on the criteria
for measuring the competence behaviour.
A drafted index was constructed in
October 1985 and was passed to the
nursery supervisors who participated in
this study for further comments. All of
them rated the Index as very
comprehensive in measuring the children's
social competence in the nursery. Thus,
the face validity is ensured.
For internal validity, a panel of
independent judges comprising of 3
nursery supervisors and 4 child care
workers chose nine children from their
nurseries (3 in each nursery for
observation). It was agreed that the
three childen from each nursery would
represent children with high, medium and
low levels of social competence in the
nursery and their behaviours would span
the whole range of social competence,
exhibited by nursery children of their
age. The 4 child care workers started to
observe, count the children's behaviour
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within 3 days in October 1985, (one
single day and two continuous days). The
results were that the number of
behaviours in most items occurred from 1
to 20 times within 3 days but some
occurred not even once. The number of
behaviours occurred in the self-care
items might be less as it was a daily
routine scheduled by the nursery. The
frequency range of each items were
carefully observed by the group of judges
and confirmed the scale ranging from
frequently (over 17 times), sometimes (9-
16 times), seldom (1-8 times) and never
(0 times). Following the suggestions of
the judges, five items were rephrased so
as to improve the clarity of questions
(Question No. 2, 6, 8, 12, 14). On the
whole, the group of judges examined the
content and scoring of all the items and
rated them meaningful and valid.
The Parental Guidance Index
The. Parental Guidance Index was also
constructed on an exploratory basis with
references to the scales of Baumrind and
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Black (1967) and Baruch and Barnett
(1981). The face validity of the Index
was ensured because the Chief of Tin Yau
Preschool Education Centre, professional
social workers and parents with preschool
children studying at day nurseries were
consulted and there was a consesus of
meaningfulness and direct relevence of
the items.
Pilot Test
A pilot test on the previously mentioned nine
children was performed by the end of October 1985.
Three children were observed in each of the three
nurseries and the child care workers were asked to
count the children's behaviours occurred in three
observation days and rate on the prelimininary
questionnaire on children's social competence in
the nursery.
The objective of the pilot test was to see if
the child care workers understand the question-
naire items, to make modification on the question
if necessary and to ensure the validity of
measurement.
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During the pilot test, the child care worker:
found that they could understand the set behaviour
items and rated on the questionnaire accordingly.
But some items were amended after the pilot test to
improve clarity of the statement (Question No. 1,
6, 21). The validity of measurement was also
ensured.
Another pilot test for mothers was arranged in
early November 1985. Three mothers, from the
previously mentioned nine children under
observation, were chosen to answer the preliminary
questionnaire on parental guidnace by personal
interviews administered by the researcher.
The objective was to see if the mothers
understand the questions being asked, to make
modification on the questions if necessary and to
ensure the validity of measurement.
During the pilot test, the mothers could
understand and answer the questionnaire quite
smoothly. But some amendments were made after the
pilot test to improve the clarity of a few
questions (Question No. 4, 10, 24, 31, 32, 35, 36,





The child observation, the first part of the
data collection, was carried out by the eight
nurseries in Shatin. Before that, all the child
care workers responsible for the child
observation of the study attended a 1-1/2 hour
briefing session conducted by the reseacher in each
nursery so as to ensure their thorough
understanding the questionnaire items and to ensure
standardization of procedure. Based on the
questionnaire on children's social competence in
the nursery (Please refer to Appendix I), the child
care workers started to observe each child for
three days in a week, count the behaviours occurred
and rated on the questionnaire. One. child care
worker could observe 7 to 10 children in a day. As
mentioned earlier in this study, six nurseries did
the observation by their own workers except two
nurseries, where the researcher had to arrange an
outside observer, who was a resigned child care
worker at that time, to make the observations.
Training for the outside observer was also
provided. All the observations were planned to
complete within the month of November and December
1985. Due to the sudden dropout of the observer,
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the researcher had to rearrange the schedule and
continue a-three-day-observation by herself and
that prolonged the scheduled period to the
beginning of January 1986. Eventually, 155
observations were completed.
The content of the questionnaire on children's
social competence includes:
1) Personal Particulars
(See Appendix I, Section 1)
2) Children's Social Competence Behaviour (32
items)
A. Environmental Behaviours
(See Appendix I. Section 2A)
B. Interpersonal Behaviours
(See Appendix I, Section 2B)
C. Self-related Behaviours
(See Appendix I. Section 2C)
D. Task-related Behaviours
(See Appendix I, Section 2D)
The Interviews with Mothers
After the 155 child observations were
conducted, the nurseries were requested to make
appointments with. the parents for a personal
inteview at the nursery where they placed their
children for day care. All the interviews were
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arranged between 22nd January to 7th February 1986
and most of which took place at the nurseries
except a few interviews which had to be conducted
at the local community halls in the evenings. All
the interviews were conducted solely by the
researcher. Finally, 150 mothers were interviewed.
The content of the questionnaire on parental
guidance includes:
1) Personal Particulars
(See Appendix III, Part I)
2) Parental Guidance





3) Others (See Appendix III, Part II Question No.
45 to 49)
A. Degree of satisfaction towards child guidance
B. Willingness to participate in effective
parent training
C. Consistency in child guidance method between
spouse
D. Willingness to share the child care work
between spouse
E. Major problem encountered in child guidance
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G. Data Analysis
All the collected data were checked and coded.
The Statistical Package for Social Science (SPSS-X)
was adopted for data processing (Nie, Hull, et.
al., 1983). The minimum level of significance was
set at 0.05 level.
In measuring the strength and direction of
association between parental guidance and
children's social competence in the nursery, the
Pearson Product-moment Correlation Coefficient was
employed.
In the study, the Pearson Product-moment
Correlation Coefficient between parental guidance
and children's social competence were computed when
the following variables were individually
controlled: sex, birth order, mother's education,
mother's occupation, mother's participation in
effective parent training and father's sharing of
workload with mother in child guidance. When each
of the above-mentioned variable was controlled, it
would help us to see the effect of each variable
on the relationship between parental guidance and
children's social competence. The Pearson's r
between parental. guidance and each area of
children's social competence was computed to see
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the parental effect on the four areas of competence
behaviour. In order to understand more about the
children's social competence in the nursery, the
group means of overall and each area of social
competence behaviour were also presented. Since the
final question in the questionnaire on parental
guidance was an open-ended one, content analysis
was performed to categorise the major problem areas




A. Profile of Children
In order to give a general idea of the profile
of the children under study, the distribution of
sex, age and birth order of the children are
presented as below.
Sex
The sex distribution is not even. 56% of the
subjects were boys and 44% girls. There are 12%
difference between these two sex groups.
Table IV- 1: Sex of Children
Sex N
Male 84 ( 56.0)




All of the children in this study fell into
the age group of from 3 to 4 years old and the
distribution in various age months was quite alike
except those in the 36 months group (3.3%) and the
44 months group (4.7%), which were less than 5%.
This might be that the kindergartens could accept
children of 3 years and eight months onwards and
even 3 years old. In this way, children of these
two age group might remain a smaller number in the
nurseries.

















Birth Order of Children
Most of the children under study were either
the eldest or the second eldest of the family.
Altogether 67.1% belongs to these two groups
(first born child (with no siblings as yet) 15.7%,
eldest child 16.7%, and second child 34.7%). The
figures also reflected that the number of children
in most of the families in Shatin New Town was
confined to two or three.
Table IV- 3: Birth Order of Childrer
Birth Order N
First Born Child 23 15.7)
(with no siblings
as yet)
Eldest Child 25 16.7)
Second Child 34.7)52





B. Profile of Mothers
In order to give a general idea of the profile
of the mothers under study, the distribution of
some personal particulars are listed and discussed
as below.
Age of Mothers
All mothers were in the 21- 40 years age
range. They were more or less evenly distributed
between the 21- 30 (50.7%) and 31- 40 (48.7%) age
range. The sample was composed of both young and
middle-aged mothers.
Table IV- 4: Age of Mothers
Age of Mothers N
21- 30 76 50.7)
31- 40 73 48.7)
41- 50 1 0.6)
Total 150 (100.0)
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Mothers' Length of Residence in Hong Kong
The majority of mothers was born in Hong Kong
(64%) and most of the rest had been staying in Hong
Kong for 10 years or over (22.7%) or at least 5- 9
years (12.7%). Only 0.6% of the mothers were new
arrivals.




Since birth 96 64.0)
10 years or over 34 22.7)
19 12.7)5- 9 years
0.6)11- 4 years




48.7% of the mothers received education at
primary level and 45.3% at secondary level, though
not all of the latter would have completed the 5-
year secondary schooling. 2% of the mother obtained
post secondary education while only 4% did not
receive any formal education. It reflects the trend
that women's education attainment has been
improving nowadays.
Table IV- 6: Mothers' Education
Mothers' Education N
Primary Education 73 48.7)
Secondary Education 68 45.3)
Post Secondary Education 3 2.0)




38.9% of the fathers received education at
primary level and 56.4% at secondary level, though
not all of the latter would have completed the 5-
year secondary schooling. 2.7% of the father
obtained post secondary education while 2% did not
receive any formal education. The majority did
receive some education.
Table IV- 7: Fathers' Education
Fathers' Education N
Primary Education 58 38.9)
Secondary Education 84 56.4)
Post Secondary Education 4 2.7)
No Formal Education 3 2.0)
Total 149 (100.0)
No. of Missing Case= 1
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Mothers' Employment Situation
38.7% of the mothers took up full-time job,
40% part- time job and 21.3% of the group were
housewives. Since the nursery provided full-day
service to the preschool children, many of the
mothers took the option of engaging themselves
either in full-time or part-time employment.
Table IV- 8: Mothers' Employment
Mothers' Employment N
Full-time job (not less 58 38 7)
than 8 working hours
per day)
60 4000)Part-time job (less






Of the 118 mothers who worked, over half of
them were semi-skilled workers (58.4%), 17.8% were
service workers and 8.5% were clerical workers. The
rest 12% belonged to the professional (2.5%),
administrative (0.9%), self-employed (2.5%) and
hawker (6%) groups.
Table IV- 9: Mothers' Occupation
Mothers' Occupation N
Professional Worker 3 2.5)
Administrative Worker 1 0.9)
Clerical Worker 10 8.5)
Services Worker 21 17.8)
Skilled Worker 4 3.4)






Nearly half of the fathers worked as service
workers (43.4%), then followed by as skilled
workers (22.8%), clerical workers (11.7%) and semi-
skilled workers (9.7%). The rest 12.4% were:
hawkers (5.5%), self-employed (4.8%),
administrative workers (1.4%) and professional
workers (0.7%).
Table IV- 10: Fathers' Occupation
Fathers' Occupation N
Professional Worker 1 0.7)
Administrative Worker 2 1.4)
Clerical Worker 17 11.7)
Services Worker 63 43.4)
Skilled Worker 33 22.8)




No. of Missing Case= 5
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Mothers' Working Hours
Of those mothers who worked, the majority of
them (72%) worked between 5- 8 hours a day and
20.3% worked between 1- 4 hours a day. There were
7.7% of the mothers who worked 9 to 12 hours a day.
It was the day care service which facilitate the
majority to work for 5 to 8 hours a day in spite of
taking care of their young children at home.
Table IV -11: Mothers' Working Hours
Mothers' Working Hours N
1- 4 hours 24 20.3)
5- 8 hours 85 72.0)




Most fathers took up full-time jobs which
require them to work long hours: 53.1% for 5- 8
hours, 42.8% for 9- 12 hours and 4.1% for over 12
hours. It showed that the fathers spent not much
time at home to share the household chores and
child care work with the wives.
Table IV- 12: Fathers' Working Hours
Fathers' Working Hours N
5- 8 hours 77 53.1)
9- 12 hours 62 42.8)
Over 12 hours 6 4.1)
Total 145 (100.0)
No. of Missing Case= 5
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Family Income
All respondents had a monthly family income of
less than $7,000. The largest portion of the sample
fell within the $3,000- 3,999 group (36.7%),
followed by the $4,000- 4,999 group (21.3%) and
$2,000- 2,999 group (16.0%) respectively.
Table IV- 13: Family Income
Family Income N
1,000- 1,999 3 2.0)
2,000- 2,999 24 16.0)
3,000- 3,999 55 36.7)
4,000- 4,999 32 21.3)
5,000- 5,999 20 13.3)




The majority of respondents lived in public
housing (72.7%), 12% in home ownership flats, 6.7%
in village houses, 8% in temporary housing. There
was only a small number living in rented private
flats (2.7%) and 0.6% in squatter huts. As a common
housing condition in new towns, more and more
public housing estates and home ownership flats
were built by the Housing Department catered for
the low income families.











Most of the families had one to three
children. The biggest group was the two children
families (41.3%) while 32% were three children
families and 17.3% one child families. The rest
9.4% were families of four children (6.7%) and five
children (2.7%). Small number of children are quite
common in the families under study.
Table IV- 15: Number of Children









Over half of the mothers practised ancestor
worship (32%) and buddhism (21.3%). There is also a
high percentage with no religion (37.3%). However ,
only a small percentage were Protestants (6%) and
catholics (3.3%). This might indicate that most of
the mothers followed the traditional thinking in
their religious beliefs.




Protestant 9 6. 0)
No religion 56 37.3)
Ancestor Worhsip 48 32.0)
Total 150 (100.0)
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The- socioeconomic profile of the respondents
could be summarized as follows: there were more
boys than girls between the age of three to. four
included in the present study. Over half of the
children were either the first or second child of
the family. Concerning the subjects' mothers, young
and middle aged mothers were most common and more
than half of them were born in Hong Kong. Most of
them had two children. Between the parents, the
fathers on the whole received more education than
the mothers. Since most fathers worked long hours
outside the family, the mothers have been taking up
an active role in managing their households and
taking care of the children. At the same time,
close to 80% of them took up full or part-time
employment and for those who worked, most of them
were semi-skilled workers. In comparison, most
fathers were services workers. Among the families
studied, the majority of them had a monthly family
income between $2,000- $4,999 and most resided in
public housing in Shatin New Town. Most of them
were having either no religious belief or committed
themselves to ancestor worship. It was with this
kind of group characteristics that the correlation
between parental guidance and children's social
competence was being made.
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CHAPTER V
THE CORRELATION BETWEEN PARENTAL GUIDANCE
AND CHILDREN'S SOCIAL COMPETENCE
From the previous chapter, some of the background
information on both the children and the mothers
provided us with a context to understand these two major
variables. It now comes to the testing of hypothesis and
it is hypothesised that there is a positive relationship
between parental guidance and children's social
competence in the nursery. The correlation between
parental guidance and children's social competence would
then be computed and discussed in this chapter.
Parental Guidance and Children's Social Competence
Since both the independent variable (parental
guidance) and the dependent variable (children's social
competence) were measured on an interval scale, the
Pearson Product-moment Correlation Coefficient was
employed to measure the strength and direction of
correlation between parental guidance and children's
social competence. The minimum level of significance was
set at 0.05 level.
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The computed Pearson Product-moment Correlation
Coefficient (Pearson's r) was +0.5364 (N=150), showing a
strong positive relationship between parental guidance
and children's social competence. This meant that the
higher the parental guidance, the greater social
competence the child exhibited in the nursery. It was
statistically significant at the 0.001 level. The
hypothesis was thus confirmed.
When the Pearson's r is squared, another statistic
2
was estimated, denoted by r. This is a measure of the
proportion of variance in social competence being
2
explained by parental guidance. The computed r was
0.2877. This meant that parental guidance accounted for
28.77% of the variance in children's social competence.
And knowing parental guidance, 28.77% of the errors in
predicting children's social competence could be
reduced. Table V- 1 is a summary of the results.
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Table V- 1: Correlation Between Parental Guidance
and Children's Social Competence
(N=150)
2
Correlation r r Significance




Relationship Between Parental Guidance and Children's
Social Competence by Sex
In order to further explore the relationship
between parental guidance and children's social
competence, the children were split into 2 groups
according to their sex and the Pearson Product-moment
Correlation Coefficient between parental guidance and
children's social competence was computed.
After spliting into two sex groups, the Pearson's r
in both groups still indicated a strong correlation
between parental guidance and children's social
competence. Their significance level were at 0.001. The
effects of parental guidance on both boys and girls in
their early years (from 3 to 4 years old) were more or
less. the same. A-summary of results is presented in
Table V- 2.
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Table V- 2: Relationship Between Parental Guidance











Relationship Between Parental Guidance and Children's
Social Competence by Birth Order
In order to understand the effect of birth order,
in this part of the analysis, the children were split
into 3 groups: the only child, the eldest child and the
second and above. The Pearson Product-moment Correlation
Coefficient between parental guidance and children's
social competence among these 3 groups were computed.
Among the three groups, the Pearson's r showed
strong correlations between parental guidance and
children's social competence and all relationships were
significant. Stronger effect of parental guidance was
seen in the group of the eldest child (r=+0.6752) and it
reflected that mother might devote more effort in
guiding the eldest. child who might serve as a model for
the younger siblings in the.family. In a way, parent's
expectation for the eldest child was higher than for the
others. The Pearson's r also indicated that the
correlation was slightly stronger in the group of the
first born (r=+0.5422) than the second or later borns
(r=+0.5328). This could be explained that parent could
spare more time and energy for the only child and so the
effect of guidance was stronger than those of the second
child and others. Table V- 3 is a summary of results.
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Table V- 3: Relationship Between Parental
Guidance and Children's Social












in the Group of the
Second or later borns
(N=102)
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Relationship Between Parental Guidance and Children's
Social Competence by Mother's Education
Here, the mothers were split into two groups: those
with no formal education and primary schooling were in
one group, those with secondary and post secondary
schooling were in another. The Pearson Product-moment
Correlation Coefficient between parental guidance and
children's social competence on these two groups were
computed.
The Pearson's r in these two groups were of no
great difference, with r=+0.5569, +0.5139 for the
primary and the secondary schooling group respectively.
Strong correlation between parental guidance and
children's social competence still exist in these two
separate groups. Both were significant at 0.001 level.
The correlation between the two variables was slightly
weaker in the group of mothers who have received
secondary education. In the sample, the group who had
received secondary schooling were more likely to be
those who occupied full-time jobs, and thus would spend
less time on the children, in turn, the effect of
parental guidance on their children was less obvious. A
summary of the results is shown in Table V- 4.
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Table V- 4: Relationship Between Parental
Guidance and Children's Social
Competence by Mother's Education
Correlation r Significance
Parental Guidance +0.5569 P<0.001
and Children's
Social Competence




Parental Guidance +0.5139 P<0.001
and Children's
Social Competence





Relationship Between Parental Guidance and Children's
Social Competence by Mother's Employment Situation
The mothers were split into three groups: full-time
employment, part-time employment and housewife. The
Pearson Product-moment Correlation Coefficient between
parental guidance and children's social competence for
these groups were computed.
The Pearson's r of these three groups showed strong
correlation between parental guidance and children's
social competence and their significant levels were at
0.001. The Pearson's r was the strongest in the group of
mothers taking part-time employment (r=+0.6126), then
followed by the group of non-working mothers (r=+0.5383)
and lastly the group of mothers taking full-time
employment (r=+0.4813). Since the time and effort for
taking care of the family and children by the mothers of
full-time employment became less after the 8 hours'
work, these mothers' effect of guidance on their
children might be weaker than those mothers who could
devote more time for their families. However, the non-
working mothers' effect, was stronger than that of the
mothers taking full-time jobs but weaker than mothers
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being employed on part-time basis. This could be related
to that mothers who stayed at home all the time to take
care of the family might be bored and this boredom might
reduce the effect in their guidance on children.
Moreover, their limited social circles might deprive
them of opportunities to share with other mothers about
childrearing. The strongest correlation was found in the
group of mothers taking part-time employment. These
mothers could satisfy themselves with career
achievement and in a way they could also fulfil their
roles as housewives. These mothers could have more
flexibly in using the time, energy and knowledge in
guiding their young children after the part-time job.
Comparatively, they were more relaxed in handling daily
routines and thus they could be more effective in
guiding their children than the other two groups. Table
V- 5 is a presentation of the results.
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Table V- 5: Relationship Between Parental
Guidance and Children's Social























Relationship Between Parental Guidance and Children's
Social Competence by Mother's Willingness to Participate
in Effective Parental Training'
The mothers here were split into three groups
concerning their willingness to participate in effective
parental training: those would definitely not
participate, those would probably participate and those
would definitely participate. The Pearson Product-moment
Correlation Coefficient between parental guidance and
children's social competence for these groups were
computed.
The Pearson's r of these three groups showed strong
correlation between parental guidance and children's
social competence and all their relationships were
statistically significant. Among the three groups those
mothers who were undecisive in participation showed the
weakest effect on influencing the children's social
competence (r=+0.4916), probably because they might also
not be firm in child guidance. In comparison, those who
would definitely not participate appeared to be more
certain of their standpoint and therefore might be more
definite in guiding their children in general
(r=+0.5777). It did not mean that these mothers were
93
ignorant of the child guidance methods. Besides they
might be lacking of time to join the effective parent
training programme. Those who would definitely
participate, showed the strongest relationship between
parental guidance and children's social competence
(r=+0.7084). This seemed quite logical since these
mothers who had strong intention to improve their
parenting skills would also be those who were very
conscientious about guiding their children properly. In
this way, a very strong effect on parental guidance was
found in this group of mothers. The results are
presented in Table V - 6.
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Table V- 6: Relationship Between Parental
Guidance and Children's Social
Competence by Mother's
Willingness to Participate in
Effective Parental Training
Correlation r Significance
Parental Guidance +0.5777 P<0.05
and Children's
Social Competence





Parental Guidance +0.4916 P<0.001
and Children's
Social Competence














Relationship Between Parental Guidance and Children's
Social Competence by Father's Sharing of Child Care Work
The mothers here were split into three groups,
according to the degree of their husbands' sharing of
child care work: never and rare in one group, sometimes,
in another group, frequently and very frequently in the
3rd group. The Pearson Product-moment Correlation
Coefficient between parental guidance and children's
social competence for these groups were computed.
The Pearson's r of these three groups showed, more
or less, strong correlation between parental guidance
and children's social competence and all their
relationships were statistically significant. It was
interesting to note that there was stronger effect of
parental guidance in the group'of mothers who received
nearly no assistance from the fathers since these
mothers would solely take up the caring role towards the
children, therefore direct and strong effects on the
children could be found (r=+0.7513). In contrast, for
e mothers who received frequent help from the
fathers, would appear to be less influential towards the
children since the fathers' guidance on the children
were also frequent. In this way, the correlation between
parental guidance and. children's social competence was
weaker in this group (r=+0.3588). The results are
presented in Table V-7.
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Table V- 7: Relationship Between Parental
Guidance and Children's Social
Competence by Father's Sharing
of Child Care Work
Correlation r Significance
Parental Guidance +0.7513 P<0.001
and Children's
Social Competence


















No. of Missing Case: 1
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To summarize, the hypothesis was tested and it was
confirmed that there is a positive relationship between
parental guidance and children's social competence in
the nursery. The correlation was strong (r=+0.5364).
After controlling the factors one at a time regarding
children's sex, children's birthorder, mother's
education, mother's employment, mother's willingness to
participate in effective parent training and father's
sharing of child care work, the correlations between
parental guidance and children's social competence among
these groups were still strong. The findings also showed
that regardless of the above-mentioned factors, parental




THE RELATIONSHIP BETWEEN PARENTAL GUIDANCE AND EACH
AREA OF THE CHILDREN'S SOCIAL COMPETENCE BEHAVIOURS
In order to understand more about the parental
guidance and children's social competence, the
relationship between parental guidance and each of the
four areas of the children's social competence
behaviours would be further examined. First of all, the
Pearson Product-moment Correlation Coefficient was
employed to measure the, strength and direction of
correlation between parental guidance and
environmental /interpersonal /self-related /task-related
behaviours. The minimum level of significance was set at
0.05.
Table VI- 1 indicates that parental guidance was
correlated with each area of social competence
behaviours. Their strength of association was strong.
These relationship were all significant at the 0.001
level.
Comparatively, strongest correlation was seen
between parental guidance and their children's task-
related behaviours (r=+0.4936), then followed by
enviornmental behaviours (r=+0.4463), interpersonal
behaviours (r=+0.4458) and self-related behaviours
(r=+0.4420) respectively. Table VI- 1 is a summary of
the results.
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Parental Guidance and +0.4936 Po.oo1
Task-related Behaviours
Parental Guidance and +0.4463 P0.001
Environmental Behaviours
Parental Guidance and +0.4458 P0.001
Interpersonal Behaviours
Parental Guidance and +0.4420 P0.001
Self-related Behaviour:
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Besides the above-mentioned, the group mean of the
children's overall and of each area of the social
competence behaviours were also computed so that a
better understanding on various behaviour items of
social competence can be obtained. The group mean of
children's overall social competence was 2.933 using a
4-point summated scale and the group mean of each area
of the behaviours was as follows: self-related (mean=
3.188), environmental (mean= 3.160), task-related (mean
= 2.728) and interpersonal (mean= 2.702). Above average
results were gained as indicated. Table VI- 2 is a
summary of the results.
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Table VI- 2: The Group Mean of Children's
Overall and Each Area of Social
Competence Behaviours
Item Mean S.D.












Parental Guidance and Children's Task-related Behaviours
Among the four kinds of social competence
behaviours in the nursery, strongest correlation was
found between parental guidance and the task-related
behaviours (r=+0.4936). It was statistically significant
at the 0.001 level. It showed that there was a positive
relationship between these two variables. The effect of
parental guidance was the greatest on the task-related
behaviours among the four types of behaviours measured.
This might have been related to the fact that the tasks
were very concrete to grasp by both'the parent and the
child. Parents thus tended to teach more on this area of
behaviours and as a result, the child acquired these
task-related skills easier and were able to apply them
in the nursery. The group mean of the task-related
behaviours and. its variables were presented so that
better understanding of the children's task-related
behaviours in the nursery could be achieved.
Table VI -,..3 indicates that the group mean of
task-related behaviours was 2.728 on the 4-point
summated scale. Among the 9 items of behaviours, the
children scored relatively high on these of the
behaviour items, namely, following directions (mean=
3.200), attempting things within one's ability (mean=
103
3.107) and attending to an activity (mean= 3.207). They
scored relatively low in the items of asking simple
questions (mean= 2.047) and performing the task ahead'
of others (mean= 2.267). It reflected that the children
could follow the directions of the child care workers in
the nursery, attend to school activities and at the same
time they tried to do things by themselves at the
nursery. On the contrary, children were weak in their
questioning ability and in finishing the task quickly.
In general, results seemed',to indicate that the children
would listen to the adults and attend to scheduled
activities but were rather passive in asking questions
in class. This might reflect that as mothers tended to
encourage their children's compliance, they might have
inhibited the latter's curiosity and willingness to ask
questions. Table VI- 3 is a presentation of the
results.
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Table VI- 3: The Group Means and Standard
Deviation of Children's Overall
Task-related Behaviours and its
Variables (N=150)
Items Mean S.D
(Overall Task-related 2.728 0.574
Behaviours)
Follows directions 3.200 0.724
Attempts things within 3.107 0.697
ability
Attends to activity 3.027 0.665
Works alone for 10-15 2.867 0.791
minutes
Completes task as 2.700 1.041
required
Attempts to new things 2.680 0.805
2.660 0.810Answers questions




Parental Guidance and Children's Enviornmental
Behaviours
The correlation between parental guidance and
environmental behaviours was also strong. The computed
Pearson's r was +0.4463. The significant level was at
0.001. It showed that there was a positive relationship
between these two variables. The effects of parental
guidance were strong on the child's environmental
behaviours. In part it might be related to that the
parents usually cared about the cleaniness of the house
and might not tolerate the messiness created by the
young child. Thus, the child was guided to care about
his/her environment at home or at the nursery.
The group mean of environmental behaviours was
3.160 on the 4-point summated scale. Among the 5 items
of behaviours, the children were keen at taking care of
school property (mean= 3.320), putting things back in
its place after use (mean= 3.320) and keeping the room
clean (mean= 3.260). But they might not be always able
to put back the chairs when leaving their seats (mean
2.913) and keep quiet in the activity room (mean=
2.987). This was due to the fact that the young children
could not remember and observe all the rules in the
school setting. Moreover, better results of children's
performance would be seen in those nursery norms which
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were more emphasized by the child care workers, like the
first three items. For the last two items, it might be
considered that allowances could be granted for these
young children and they were not strictly required to do
so. In fact, young children tended to be active and
might run and scream in the activity room. The group
mean of the enviornmental behaviours and its variables
are presented in Table VI- 4.
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Table VI- 4: The Group Means and Standard




(Overall Environmental 3.160 0.599
Behaviours)
Takes care of the things 3.320 0.659
Puts things back after 3.320 0.659
use
Keeps the room clean 3.260 0.629
Keeps quiet in the room 2.987 0.723
Puts the chair back when 2.913 1.074
leaving
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Parental Guidance and Children's Interpersonal Behaviouz
The correlation between parental guidance anc
interpersonal behaviours was slightly weaker than with
the task-related and environmental behaviours. The
computed Pearson's r was +0.4458. The significant level
was at 0.001. It showed that there was positive
relationship between these two variables. Guiding young
children in interpersonal behaviours would definitely be
more difficult than teaching them a task since
interpersonal relationship would involve two or more
parties, the social skills required would be much more
complex and subtle and it might be impossible for a
young child of 3 to 4 years old to keep appropriate and
harmonious relationship with others.
As shown in Table VI- 5, the group mean of overall
interpersonal behaviours (mean= 2.702) was the lowest
among the four kinds of behaviours. Amongst the 8 items
included, the children scored the highest on being able
to play/work with others (mean= 3.407), be cooperative
in activities (mean= 3.240) and share things with
others (mean= 3.107). They scored rather low in the
following two items: greeting peers good morning,
goodbye and thank you (mean= 1.720) and being
affectionate to adults by approaching them with kisses
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and smiles (mean= 2.347). In the Chinese culture,
since most parents would emphasize the importance of
children's compliance with adults' directions and their'
being cooperative with others, most young children would
exhibit this pattern of behaviour in the nursery. That
was why it was almost natural for the children to be
cooperative and be willing to play/work/share with
others. Apart from this, it was also indicated in the
Portage Guide that children of 3 to 4 years old would be
able to cooperate with adult's requests most of the
time, take turns and follow rules in group games. But as
for the behaviours of greeting peers and approaching
adults with kisses and smiles, they required a higher
level of social skills which might not be readily
mastered by children of this age. Again, it was
suggested in the Portage Guide that children of 3 to 4
years old could only say please and thank you8
without reminder only half of the time. This could
explain that children were more easy to be in compliance
with adults than to be ready to greet peers. Table VI
5 is a summary of the results.
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Table V - 5: The Group Means and Standard
Deviations of Children's
Overall Interpersonal Behaviours
and its Variables (N=150)
Item Mean S.D.
(overall interpersonal 2.702 0.549
Behaviours)
Plays/works with others 3.407 0.656
Be cooperative in 3.240 0.748
activities
Shares things with 3.107 0.706
others
2.987Takes care of personal 0.768
things
Greets adults 2.453 0.774
Takes things with 2.360 1.101
permission




Parental Guidance and Children's Self-related Behaviours
The correlation between parental guidance and self-
r`?ated behaviours was the weakest among the four kinds
of behaviours measured. The computed Pearson's r was
+0.4420. It was statistically significant at the 0.001
level. There was a positive relationship between these
two variables. As reported by M.C. LAM in 1982, in the
area of developing self-care skills, parents in Hong
Kong put in much effort in training their children's
eating habits but were more lenient with their
children's toilet training. In this study, it was again
observed that the parents were not keen at training
children on their self-care skills at home and the
effects of parental guidance on this area were thus
weaker.
As indicated in Table. VI- 6, the group mean of
overall self-related behaviours was 3.188 which was the
highest group mean among the four kinds of behaviours.
Amongst the 10 items, the children scored highest in the
following 3 self-care items- goes to toilet (mean=
3.980), undresses/dresses trousers (mean= 3.960) and
puts on/takes off shoes (mean= 3.820). However, their
scores were much weaker in verbalizing love, happy (mean
= 1.833), indicating sorry (mean= 1.880), sad, mad
(mean= 1.887). There were two extremes in the scorings
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in this category of behaviours indicating that children
were very strong in self-care skills but very weak in
verbalizing feelings. This could be explained that
children of 3 to 4 years old could have acquired all of
the basic self-care skills and they were able to do so
through imitating actions of other children as indicated
in the Portage Guide. Children could use these skills
even without much guidance from the parents. In
addition, children were required to know some basic
self-care skills on their admission to the nursery and
therefore most children could use the skills in the
nursery and they scored high. In the Chinese culture,
parents were not explicit in expressing their happy and
unhappy feelings and accordingly children were also not
encouraged to do so. Moreover, young children of 3 to 4
years old were only beginning to develop their language
ability and their perception of feelings were not
strong. Thus, they were weak in indicating sorry and
verbalizing happy and unhappy feelings. Table VI- 6 is
a presentation of the results.
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Table VI- 6: The Group Means and Standard
Deviation of Childen's Overall
Self-related Behaviours and its
Variables (N=150)
Item Mean S.D.
(Overall Self-related 3.188 0.295
Behaviours)
Goes to toilet by onself 3.980 0.140
Undresses/dresses trousers 3.960 0.197
Puts on/takes off shoes 3.820 0.506
Feeds by oneself 3.720 0.636
Does not spill food 3.607 0.675
Sleeps by oneself 3.600 0.835
Washes hands by oneself 3.593 0.646
Verbalizes sad, mad 1.887 0.799
Indicates sorry 1.880 0.835
Verbalizes love, happy 1.833 0.831
114
Mothers' Report of Major Problem Areas in Parental
Guidance
In addition to examining the relationship between
parental guidance and children's social competence, this
study also intended to explore the problems actually
encountered by the mothers in guiding their young
children. As part of the questionnaire used for
interviewing the mothers, an open-ended question was
asked for this purpose. In order to analyze the content
of the answers, they were categorised into four main
problem areas in guiding children's behaviour. The four
categories of measuring children's social competence
were also adopted here: environmental behaviours,
interpersonal behaviours, self-related behaviours and
task-related behaviours. (Please refer to Appendix VI).
Among the above-mentioned four problem areas, over
1/3 of the mothers (34.7%) considered the task-related
behaviours as the most difficult to handle. For the
other 2/3, it was the self-related behaviours for 27.3%,
the interpersonal behaviours for 21.3% and the
environmental behaviours for 16.7% of them. The results
are presented in Table VI- 7.
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Table VI- 7: Major Problem Areas Encountered
by the Mothers in Child Guidance
(N=150)
Problem Areas N
Environmental 25 ( 16.7)
Behaviours
Interpersonal 32 ( 21.3)
Behaviours
Self-related 41 ( 27.3)
Behaviours




As indicated by nearly 35% of the mothers, guiding
children's task-related behaviours were encountered with
most difficulty. Specifically, they found their children
not following their directions and slow to accept work
assigned. It reflected that these mothers were task-
oreinted in their child guidance and would want to have
their children comply with their directions and orders.
Twenty-seven percent of the mothers were most concerned
about their children's self-related behaviours which
could be further divided into the areas of temperament
and self-care skills. However, the majority of the
mothers in this group indicated their children's self-
care related problem rather than their children's
temperament as their major area of concern. This
difference highlighted the relative insignificance of
their children's emotional development in the eyes of
the mothers. Twenty-one percent of the mothers indicated
that they had most difficulty in guiding their
children's interpersonal behaviours. Some of these
mothers found their children always involved in conflict
with playmates/siblings while others complained of their
children being too passive in approaching people.
Lastly, 16.7% of the mothers were concerned about their
children not picking up after themsevels and scribbling
on walls and furniture at home.
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On the whole, more mothers experienced difficulty
in guiding their children on task-related and self-care-
related areas but fewer of them put emphasis on
emotional, social and self-discipline aspects. With the
above-mentioned pattern of problem areas in child
guidance as experienced by the mothers, it seemed to
suggest that the mothers conceptualized child guidance
more in terms of helping their children to accomplish
certain concrete tasks than in terms of helping them to
develop a well-rounded personality to deal with their
environment more effectively. The mothers did not seem
to be very aware of the different areas of needs of
children that have to be satisfied accordingly. In this
way, the mother's basic understanding of child
development and the ways of satisfying children's needs
were both important. The mothers have to acquire this
basic knowledge first before going into the specific
techniques in child guidance. Effective parental
training covering these aspects would be most helpful to
these mothers before potential problems arise.
118
In summary, this chapter presented the results of
the relationship between parental guidance and the four
areas of children's social competence as well as major
problems experienced by mothers in guiding their
children. Parental guidance were found to bear strong
correlation with each area of the children's social
competence behaviours- task-related (r=+0.4936),
environmental (r=+0.4463), interpersonal (r=+0.4458) and
self-related (r=+0.4420) behaviours. These relationships
were significant at the 0.001 level. Using the 4-point
summated scale, the overall group mean of social
competence behaviours was 2.933 and the group mean of
each area of social competence behaviours was as
follows: self-related (mean= 3.188), environmental
(mean= 3.160), task-.related (mean= 2.728) and
interpersonal (mean= 2.702). All were rated as above
average (Please refer to Appendix V). Stronger effects
of parental guidance were seen on the task-related and
environmental behaviours which were considered to be
more concrete and easy to be grasped by both parent and
child. Parental effects on interpersonal behaviours were
relatively weaker which might have related to the
children in this study being too young to master these
complicated social skills. Although the parental
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effects on self-related behaviours were weaker than
other behaviours, the children had highest mean score in
this area. This could be explained by that children of 3
to 4 years of age were ready to acquire the basic self-
care skills corresponding to their maturity level and at
times they might even be able to follow the rules by
imitating the actions of other children in the nursery
and these skills also corresponded to the admission
criteria to all the aided nurseries in Hong Kong. On the
other hand, may be due to the fact that the language
ability of children of this age were still not fully
developed, they were not keen in greeting peers and
verbalizing their feelings. Concerning the major problem
areas in parental guidance, most of the mothers cited
task-related areas but not the emotional and feeling
aspects of the children as their headaches. Effective




The purpose of this research is to study the
relationship between parental guidance and children's
social competence in the nursery. 150 of 3 to 4 year old
children were chosen from eight nurseries in Shatin New
Town. The subjects could be considered as homogeneous in
their background, since variables like living area,
family income, parents' marital status and mother being
the child's major caretaker were controlled. There were
two. phases in the data collection. Children in the
nursery were observed during the first stage and then
mothers were interviewed at a later stage.
There were 84 boys and 66 girls between three to
four years of age in the children's group. Most of them
were the first and second child of the family. With the
mothers' group, young and middle-aged mothers were
evenly distributed and most of them were born in Hong
Kong, residing in public housing estates in Shatin New
,
Town, with a 'total family income of $2,000- 4,900 per
month. The majority of these mothers had either primary
some secondary education, had one to three children
or
and had either no religious belief or committed
themselves to ancestor worship.
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The hypothesis that there is a positive
relationship between parental guidance and children's
social competence was tested and confirmed (r=+0.5364).
It suggested that the more parental guidance was
provided, the higher level of the children's social
competence would be observed in the nursery. How
children were taught at home would be reflected in their
social behaviours in the nursery. This signifies the
extreme importance of the,role of parents in affecting
children's acquisition of social'skills at this
their
stage (3-4 years of age) in particular and in turn of
their overall development afterwards.
The six variables which could potentially influence
the relationship between parental guidance and
children's social competence were controlled one at a
time and the results were as follows.
Firstly, children's sex was contoolled, it was
found that relationship between parental guidance and
the children's social competence was similar between the
two sex groups. This might be interpreted as
differential sex role training was not stressed at this
stage of socialization.
Secondly, when the variable of birth order was
was found that the strongest effect of
controlled, it
parental guidance was seen on the eldest child, followed
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by the 1st born (with no siblings as yet), then by the
2nd and later borns. It reflected that the mother might
have higher expectation towards the eldest child who
would serve as a model for younger siblings. As a
result, the mother would devote more time and energy in
guiding the eldest one. Moreover, this finding was
consistent with observations in previous studies that
the eldest child in comparison to later borns tended to
be more conscientious and eager to seek social approval.
For later borns, parents might be more relaxed and
lenient in their child care attitude and put less
attention in demanding the children's competence in
social skills. In addition, the older siblings as
supplementary socialization agents for the later borns
also explained the lessened influence of the
might
mother in their social behaviours.
when mother's education was contz-Qlled, the
Thirdly,
did not seem to assert much influence on the
variable
children's social competence. It was found that there
was a slight lower correlation between parental guidance
and social competence among mothers with more education.
be explained as mothes with more education
This could
were more likely to be those who were working.
Therefore, less time 'and energy would be devoted to the
family and the children. However, they might have more
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resources in guiding their children, thus reducing the
level of direct influence on their children's
behaviours.
Fourthly, as the variable of mother's employment
being controlled, strongest correlation was found
between parental guidance and children's social
competence among mothers taking part-time jobs. It was
followed by the non-working housewives and then by
then
full-time workers. Working part-time allowed mothers
the
to have more social exposure, they might discuss and be
of methods of guidance employed by others. At the
aware
time, these mothers had the time and energy to
same
this information and put it into actual
assimilate
For those non-working housewives, being
practice.
housebound because of too many children, they might be
involved in a much smaller social circle and also be
busily occupied by the daily household and childminding
chores. They might also feel bored. These mothers'
social isolation, compounded by their heavy workload and
sense of boredom might reduce their effect in child
guidance. For those mothers working full-time, they
would have to attend to household chores after work and
exhausted in providing adequate child
might become too
the* effect of their guidance on the
guidance. Thus,
children might also be limited.
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Fifthly, when the variable of mother's willingness
to participate in effective parental training was
controlled, strongest correlation between parental
guidance and children's social competence was found in
the group of mothers who would definitely participate,
followed by those who would definitely not participate
and then by those who would probably participate.
Mothers who would definitely participate, most likely
would be very concerned and motivated to increase their
knowledge and improve their skills in child guidance.
They would be very conscientious about guiding their
children properly and it was reflected in the high
correlation between their guidance and their children's
social competence. Those who would definitely not
participate could be a group who were more confident of
their own way of child rearing or they might know that
they could not afford the time to attend. Those who were
uncertain of their participation might either be not
too concerned about child care issues or that they were
rather indecisive in this matter. Their indecisiveness
might be related to the lowest effect they asserted in
influencing their children's social competence.
Finally, concerning the degree of father's help in
child care work, the correlation between parental
guidance and children's social competence was highest
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for the group of mothers with little help from fathers,
followed by mothers with some help, and then those with
frequent paternal assistance. In the study, most fathers
did work long hours and that would imply little contact
and involvement with caring of the children. The group
of children whose fathers provided the least amount of
guidance would be the same group whose mothers had to
shoulder the child guidance entirely. In other words,
maternal influence would be most intense and direct upon
this group of children. In contrast, the group with
frequent paternal intervention would directly reduce
maternal influences on child guidance. Thus, the child
would be simultaneously influenced by both parents. Any
inconsistencies in their guidance methods might
interfere with the children's performance.
Generally speaking, the six variables did not seem
to affect the correlation between parental guidance and
children's social competence to any significant extent
but a certain trend could be detected when each of the
six variables was controlled. The correlation was still
a significant one in each situation with one variable
controlled.
In terms of the actual level of social competence,
the children under study exhibited the highest degree of
competence in the self-related behaviours, followed by
environmental, task-related and interpersonal
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behaviours. However, it must be borne in mind that
between the two categories of self-related behaviours
(i.e. self-care vs expressing one's own emotion),
children scored exceptionally high on self-care skills
but relatively low on expressing feelings. This will be
further discussed at the latter part of this chapter.
However, in terms of the relationship between
parental guidance and each of the four areas of social
competence, the correlation was highest for that with
task-related, followed by' environmental, interpersonal
and self-related behaviours. It was most likely that
task-related and environmental behaviours, were
examplied by compliance and orderliness. The concrete
and simple nature of the behaviours made them relatively
easy for parents to teach and children to grasp and
follow. The above average group means of children's
task-related and environmental behaviours and the strong
correlation between parental guidance and these two
areas of behaviours reflected that these skills were
valued and emphasized by parents. Meanwhile, the
children's ability to perform the learned skills might
further reinforce the parents' emphasis.
Regarding to interpersonal behaviours, it was noted
that children scored-the lowest in this area and the
correlation between parental guidance and interpersonal
behaviours was comparatively low also. The reason might
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be that since interpersonal behaviours involved
different level of skills, such as recognizing
interpersonal dynamics, and the ability of responding
appropriately in various social situations, therefore,
these skills were difficult to be taught direclty, and
required a high level of conceptual and communication
abilities. Children of 3 to 4 years old might be a bit
too young to be able to acquire and manifest these
skills.
In the area of self-related behaviours, it was
interesting to observe that children performed very well
here. However, the correlation between parental guidance
and self-related behaviours was the lowest among the
four areas of social competence behaviours.
Specifically, children obtained almost full scores in
self-care items such as toileting, undressing/
dressing trousers, and feeding by oneself. In sharp
contrast, they scored below average in items assessing
their abilities to express their own emotions such as
verbalizing sad, mad, indicating sorry and
verbalizing love, happy. The high scoring in self-
care items could be explained by that the self-care
skills might have best matched the 3 to 4 years old
preschoolers' maturity level and that they were able to
learn some of these self-care skills through imitating
the actions of others. Moreover, these skills
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corresponded to the admission criteria to aided
nurseries in Hong Kong. On the other hand, children's
poor performance in verbalizing emotions could be
related to the relatively negligence in this area both
by parents and nurseries. In the Chinese culture, it is
common that people tend to express themselves through
ideas and actions rather than feelings. It is not that
Chinese are lack of feelings. They are more comfortable
and used to communicate their feelings by means of ideas
and behaviours rather than directly expressing them
verbally. Since expressing emotion was a complicated
process which required not only the abilities to be
aware of, recognize, identify and differentiate
feelings, the ability to put them in words was also
necessary. Children of 3 to 4 years of age might have
difficulties in most of these dimensions.
Regarding to problem areas of parental guidance
that mothers indicated during the interview, again we
could observe that their major concern centred around
the more physical form of behaviours. Over 1/3 of the
mothers considered the task-related behaviours as the
most difficult to handle. Whilst the other 2/3 was the
self-related, followed by interpersonal and
environmental behaviours. The above, reflected that most
of the mothers focused on teaching task-related
behaviours. This would imply that either emotional
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needs of young children were neglected or mothers did
not see the need in teaching children to express their
feelings verbally. In their guidance of children,
parents would emphasize the importance of their children
maintaining a harmonious relationship with others.
However, they might want their children to accomplish
this just by conforming to authority and completing
one's assigned task by himself. So it would appear that
mothers of these young children were more concerned with
the children's performance rather than their feelings. A
second factor that might explain the lack of verbalizing
emotions in the subjects could be that feelings were
themselves abstract to be expressed by words, especially
for children of 3 to 4 yeas old. It was not certain
whether the children had difficulties in either
recognizing their emotions or verbalizing them. Or, to a
certain extent, both factors are involved.
In summary, other than confirming the hypothesis
that there was a positive relationship between parental
guidance and social competence in 3 to 4 years old
children, results of the study also indicated that
although these children were very competent in taking
care of their own physical needs and complying to rules
in the nurseries, their skills in verbalizing their
emotions and feelings were rather inadequate. At the
same time, the relatively low correlation between
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parental guidance and these two areas of children's
self-related behaviours also suggested the non-linear
relationship between the two variables. However, nothing
conclusive could be delineated from the data available
in the present study. It is likely that parents were
not particularly concerned or effective in promoting
their young children's emotional development in the
self-related area. Further studies focusing on this
dimension of child rearing and its long term impact on






The findings of the study indicate that
parental guidance are strongly assoicated with
children's social competence in the preschool
setting. It can, thus, be concluded that for the
purpose of enhancing the social competence of
preschool children, the improvement of the
effectiveness of parental guidance is essential.
The following measures are recommended.
Family Life Education
Since social competence of preschoolers is
significantly related to parental guidance, it is
considered crucial for parents to be adequately
prepared and trained in child care skills. Family
life education programmes especially those related
to child care issues should be emphasized and
promoted. Until now, the training programmes for
parents are usually designed for parents at large.
In other words, parents with children of very
different aqe groups are fed with the same
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techniques in child guidance. The content imparted
is presumably to be applicable for dealing with
children at their various stages, such as,
preschoolers or even adolescents. The specific
needs of children in different stages of
development are not clearly delineated. Moreover,
only limited aspects of children's behaviour are
attended to.
In order to facilitate a well-rounded
development for children, it'is suggested that
parental training programme should include the
following components.
Firstly, patterns of normal development and
children's needs which are specific to various
stages of development would be introduced to
parents.
Secondly, expected level of developmental
performance in physical, emotional, intellectual
and social aspects could be elaborated so that
parents could have a better understanding of their
children's overall development.
Thirdly, in terms of actual guidance, parents
could be encouraged to be aware of and provide
direct guidance over the four areas of their
children's behaviour, namely, task-related, self-
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related,. environmental and interpersonal areas. In
this way, parents could become more conscious of
areas they might have neglected or areas with which
they might have particular problems and then make
necessary adjustment.
Fourthly, parents could also be introduced to
effective ways of satisfying their children's
developmental needs and providing them with
appropriate guidance. Practices which are related
to effective parenting such as being firm,
controlling, reasonable and yet warm should be
emphasized.
Finally, parents could be shown how to use the
reward and punishment techniques to encourage
children to learn. Positive reinforcers can be used
to strengthen desirable behaviours whilst negative
reinforcers to reduce undesirable behaviours. The
reinforcers should be used immediately after the
exhibited behaviour for optimal effects.
As far as the presentation format is
concerned, it would be ideal to provide parental
training programmes to both parents simultaneously.
However, fathers' participation might be hindered
by two factors, i.e. their long working hours and
their traditional role as bread-winner only.
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Nevertheless, if parents' training programmes
are conducted only in the mothers' group, mothers
of preschoolers would then not only obtain relevant
child guidance knowledge and skills together, they
could also provide mutual support to each other by
sharing their feelings, methods and problems. In
addition, leisure and recreational activities could
also be arranged as part of the programme to
provide some opportunities for these mothers to
enjoy themselves as well as to enhance the group's
cohension. This kind of informal support system is
especially valuable for those mothers in new towns,
who might have to encounter stressful life
experiences without much help from their relatives.
In order to increase fathers' involvement in
guiding their preschool children, it might serve
well for the family life education programme to
promote the image of a responsible father as one
who is concerned and directly involved in their
children's guidance besides just being the chief
bread-winner of the family. Moreover, by conducting
the parental training programmes on weekends, it
might also facilitate fathers' participation.
Promotion of. family life education programmes
through mass media should be considered as well.
In order to attract a larger population, publicity
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through the mass media on the significance of
parental guidance on preschooler's social
competence can be launched. A series of television
programme on parenting skills or educational
pamphlets on general principles of child guidance
would be very useful means for the family life
education workers to reach out to the parents.
Staff Training Programmes
Special training for family life education
workers responsible for effective parentinc
programme is necessary. Programme conducting skills
are important. These include administering pre-test
and post-test, giving short talks, leading group
discussions and role plays, and demonstration with
audio-visual aids. Besides these, knowledge in
child development and a child's needs at different
stages of growth are essential. The means to help
parents in identifying problematic behaviours in
children, as well as practical skills in parenting
should all be included in the training package.
Moreover, these workers should be reminded of the
importance of individual contacts between
themselves and the parents during and after the
parental training programme in ensuring parents'
application of learned skills in the home
environment.
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Training of child care workers should also be
envisaged. These child care workers in nurseries
are the group of front line workers directly
working with preschool children. Moreover, parents
of nursery children are inclined to have frequent
contacts with them and approach them with child
care related questions. Thus, other than basic
knowledge and techniques in teaching preschool
children in the nursery setting, skills in helping
parents to be more effective in child guidance at
home should also be included in the in-service
training courses for these workers.
Employment Service for Working Mothers
The study revealed that mothers with part-time
employment have more positive influence on
preschool children's social competence. In fact,
the rigid working pattern and working hours of most
jobs often create difficulties for the working
mothers in their child care arrangements. It is
recommended that the Labour Department should
encourage employers especially in the manufacturing
industries to make attempts to create more regular
part-time jobs for women so that mothes who need to




Owing to limited time, resources and the
unavailability of previous reseach materials on
this subject, the present study in Shatin New Town
was done on an exploratory basis. Since the
children under study were nursery kids of 3 to 4
years old, the findings could only be extended to
preschoolers attending nurseries. The degree of
applicability toward kindergarten children would be
less adequate since most of the kindergartens have
only half day sessions and the focus of their
curriculum is more academic than the nurseries.
To sum up, it is hoped that this exploratory
study can provide some information that would
prove to be helpful to those who work with young
children and mothers of preschoolers in new towns
as to plan appropriate services for the target
group. We should invest adequate resources in young
children because they are persons with rights and
not solely because they are our seedcorn for the
future.




THE CHINESE UNIVESITY OF HONG KONG
• GRADUATE.SCHOOL (SOCIAL WORK)
Questionnaire on the Children's (3-4 years old) Social Competence




Age of the Siblings:Birthorder in the Family:
Family SituationI
No:1. Is the child living with the parents? Yes:
2. Is the mother the sole caretaker of the child?
No:Yes:
II Social Competence Behaviour in the Nursery
(3 days in a Week)
(17 more) (9-16) (1-8) (0) Times
Some-
Seldom Never TotalFreauentlvl times
A Environmental Behaviours
1 Takes care of school
property (toys, story
books)
2 Puts things back in
its place after use
(toys, story books)
3 Puts back the chair
when leaving the seat
4 Keeps the activity
room clean (not to
dirty the desk/chair
and floor)




(3 days in a Week)
(17 more) (9-16) (1-8) (0) Times'
Some-
Freuentl times Seldorr Never Total
B Interpersonal Behaviours
(Behaviour with Teachers)




7 Greets adults ('good
morning', 'goodbye',
'thank you')
8 Be cooperative in
activities/routines
(Behaviour with Peers)
9 Greets peers ('good
morning', 'goodbye',
'thank you')












13 Takes away school
property with adult's
permission
140(3 days in a Week)
(17 more) (9-16) (1-8) (0) Times
Some-
TotalFrequentl times Seldom Never
C Self-related Behaviours
(Accepting Consequences)




15 Verbalizes love, happy
('I love you', 'I am
happy', 'It's fun')
16 Verbalizes sad, mad
('I get made since he
takes away my doll')
(Self-care) (7-9) (4-6) (1-3) (0)
17 Eats without the help
of others
18 Does not spill food
while eating
(3) (2) (1) (0)
19 Takes afternoon nap
without the company of
the teacher
(7-9) (4-6) (1-3) (0)
20 Washes hands by oneself
21 Goes to toilet by one-.




(3) (2) (1) (0)
23 Puts on/takes of
one's shoes
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(3 days in a Week)








27 Asks simple questions
28 Works independently
for 10 to 15 minutes
29 Willing to attempt
new things (activity
and arts and crafts)
30 Attempts things within
one's ability
31 Performs the task
ahead-of others
32 Completes the task
as required






APPENDIX III: QUESTIONNAIRE ON
PARENTAL GUIDANCE
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THE CHINESE UNIVERSITY OF HONG KONG
GRADUATE SCHOOL (SOCIAL WORK) NO.
QUESTIONNAIRE
Interviewer's Introduction
I am a student of The Chinese University of Hong Kong,
conducted a research project. The purpose is to acquire a better
understanding of the parental guidance methods in Shatin New Town,
We shall be grateful if you will kindly help us by answering
some questions. All information given will be treated strictly
confidential.
Thank you for your co-operation.
Respondent's Name:
Address: Telephone No.:
Date of Interview: month day
Time of Interview:













1. Children's Group 1 High social competence 4
2 Medium social competence- 5
3 Low social competence
2. Mntherls Age
1 20 years and below
2 21- 30 years
3 31- 40 years
4 41- 50 years
5 51- 60 years
6 61 years and above 7
3. Length of residence in Hong Kong
1 Since birth
2 Less than 1 year-
3 1- 4 years
4 5- 9 years
5 10 years or more 8
4. Number of people in the family person 9-10
11-12Number of children_
Birth order of the child 13-14
$. Mother's education I ivo normal education
2 Primary level
3 Secondary level
4 Post-secondary and University
level
5 Others 7please specify) 15
6. Mother's employment 1 Full time
2 Part time
3 Housewife 16
Nature of Wort 01 Professional (e.g. teachers)
(please specify)
02 Administrative worker (e.g.
manager) (please specify)
03 Clerical worker











Working Hours 1 1- 4 hours
2 5- 8 hours
3 9- 12 hours
4 12 hours and above 19
8 N. A.






7 Others (please specify) 20
8 Housing Type 1 Public housing
2 Owned private flat




7 Other (please specify) 21
9 Total Monthly Family Income






7 $6,000- 6,999 22
10 Profile of Spouse
Age 1 20 years and below-
2. 21- 30 years
3 31- 40 years
4 41- 50 years
5 51- 60 years
6 61 years and above 23
Education 1 No formal education
2 Primary level
3 Secondary level
4 Post-secondary and universitj
level
5 Others tplease specify) 24
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Employment 1 Full time
2 Part time
3 No/Waiting for an
employment




02 Administrative worker (e.g.
manager) (please specify)
03 Clerical worker







09 Others please specify)
88 N.A. 26-27
Working Hours 1 1- 4 hours
2 5- 8 hours
3 9- 12 hours








7 Others (please specify) 29
(II) PARENTAL-GUIDANCE (to the child chosen for this
study)





5 Very frequently 30
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5 Very frequently 31





5 Very frequently 32






5 Very frequently 33





5 Very frequently 34






5 Very frequently 35




3 Withdrawal of love,
isolation
4 Deprivation of favourite
things
5 Explanation, advice
6 Others (please specify) 36
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5 Very frequently 37











3 Withdrawal of love,
isolation
4 Deprivation of favourite
things-
5 Explanation, advice=-
6 Others (please specify) 39
11. Do you use physical punishment as the last resort





405 Very f re quently




















5 Very frequently 43




3 Go out/play with child
4 Verbal praise
5 Physical touching (pet,
kiss) 44
16. What do you regard as the most effective reward?
1 No response
2 Buy things
3 Go out/play with child_
4 Verbal praise
5 Physical touching (pet,
kiss) 45






5 Very frequently 46
18. Do you teach your child immediately when he/she





5 Very frequently 47






5 Very frequently 48
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5 Very frequently 49





5 Very frequently 50





5 Very frequently 51
23. Do you remember your child's birthday and do





S Very frequently 52






5 Very frequently 53





5 Very frequently 54
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26. When your child feels depressed and cries (e.g. in time





S Verv freauentlv 55






5 Very frequently 56






S Very frequently 57
29. Do you believe that your child will change for






30. Do you recognise your child's strengths and do not





5 Very frequently 59
31. Do you encourage your child to do something on his/
her own (e.g. self-feed, put the toy/thing back in













5 Very frequently 61
33. Do you let your child choose the toy or clothing






5 Very frequently 62
34. Do you let your child have something for his/her own






35. Do you provide chances for your child to practise
his/her learned skills (e.g. sleeps alone, washes





5 Very frequently 64
36. Do you encourage your child to take care of his/her






37. Do you request your child to do some housework







38. Do you encourage your child to greet people (e.g. 'good)





5 Very frequently 67






5 Very frequently 68






5 Explanation and physical
69guidance
6 Others (please specify)





5 Explanation and physical
guidance- 70
6 Others (please specify)
42. Do you teach your child a skill one at a time (e.g.
undress the trousers and put on a coat are treated





5 Very frequently 71
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S Very frequently 72






5 Very frequently 73
45. On the whole, are you satisfied with your child
guidance method?
1 Not satisfied at all_
2 Not too satisfied
3 Ordinary
4 Quite satisfactory
5 Very satisfactory 74




8 Not applicable 75





5. Child care workers_
6 Others
8 Not applicable 76
46. If there are some activities on effective parent












8 Not applicable 78





5 Very frequently 79
49. Which is the main problem encountered by you in
80child guidance?















Appendix V Comparison of the Group Mean and Standard Deviation
of Each of the Items under the 4 Sub-indexes of
Children's Social Competence in the Nursery
Item Mean S.D.
(Environmental Behaviours) 0.5993.160
1 Takes care of the things 0.6593.320
2 Puts the things back after use 0.6983.320
3 Puts the chair back when leaving 2.913 1.074
4 Keeps the room clean 0.6293.260
S Keeps quiet in the room 2.987 0.723
(Interpersonal Behaviours) 2.702 0.549
6 Be affectionate to adult 2.347 0.905
Greets adults7 2.453 0.774
8 Be cooperative in activities 0.7483.240
9 1.720Greets peers 0.795
10 Shares things with others 0.7063.107
11 Plays/works with others 0.6563.407
12 Takes care of personal things 2.987 0.768
13 2.360 1.101Takes things with permission
(Self-related Behaviours) 0.2953.188
14 Indicates sorry 1.880 0.835
15 Verbalizes love, happy 0.8 311.833
16 Verbalizes sad, mad 1.887 0.799
17 Feeds by oneself 0.6363.720
18 Do not spill food 0.6753.607
19 Sleeps by oneself 0.8353.600
20 Washes hands by oneself 0.6463.593
21 Goes to toilet by oneself 0.1403.980
22 Undresses/dresses trousers 0.1973.960
23 Puts on/takes off shoes 0.5063.820
(Task-related Behaviours) 2.728 0.574
24 Attends to activity 0.6653.027
25 Follows directions 0.7243.200
26 2.660 o.81oAnswers questions
27 2.047 0.992Asks questions
28 Works alone for 10-15 minutes 2.867 0.791
29 Attempts new things 2.680 0.805
30 Attempts things within ability 0.6973.107
2.26731 Performs task ahead of others 0.917
2.70032 Completes task as required 1.041
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Appendix VI Analysis on the Major Problem Areas
Encountered by the Mothers in Child Guidance
A. Environmental Behaviours
1 Not putting the toys/things back in their places after use.
2 Dirtying the wall and furniture by drawing something on it.
B. Interpersonal Behaviours
1 Being passive in approaching people (adults and peers)
2 Involving in conflict with playmates
3 Involving in fighting with siblings
4 Not greeting people even with the parents' frequent reminder!
C. Self-related Behaviours
1 The Child's Temperament
a Being stubborn in his/her own act
b Being irritated and bad-tempered
c Not admitting one's fault or indicating sorry
2 Self-care
a Unwilling to get up easily in the morning
b Unwilling to wash face and brush teeth
c Being choosy in food e.g. refuse to take meat or vegetables
d Spending a long time in finishing the meal
e Staying up late at night
f Bed-wetting in the night
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D. Task-related Behaviours
1 Being passive in accepting work assigned
2 Being easily distracted while doing the home assignments
3 Not following adult's directions
4 Unwilling to attempt new experience
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